Jupiter: Jurnal Pendidikan Terapan p-ISSN : 2985-3214; e-ISSN : 2964-3171
/ Homepage : https://journal.diginus.id/jupiter/index Jupiter, Vol. 4, No. 5, November 2026

Email: jurnalpendidikanterapan@gmail.com Page 29-41

Development of a Podcast-Based Instructional Design for
Indonesian Language Negotiation Texts in Vocational
Education: An ADDIE and Project-Based Learning Approach

Marnilawati', Martono?, Warneri’, Aunurrahman‘, Henny Sanulita’, Aini Andria Shirin Anuarudin®
12345 Universitas Tanjungpura, West Kalimantan, Indonesia; ¢ Universiti Teknologi MARA, Selangor, Malaysia

ARTICLE INFO ABSTRACT

Article history: Purpose: This study developed a podcast-based instructional design for
Submitted: August 11, 2026 Indonesian-language negotiation texts in vocational secondary education and
Final Revised: September 9, 2026  examined the evidence available for its content, media, and linguistic
Accepted: October 11, 2026 suitability.

Published: October 20, 2026 Methods: Research and development was organized using the ADDIE
Keywords: framework and Project-Based Learning (PjBL). The school context was SMK
ADDIE; instructional design; Negeri 1 Simpang Hilir. A preliminary needs analysis reported achievement
negotiation texts; podcast; of 77% in listening, 76% in reading, 75% in writing, and 70% in speaking. Six
project-based learning; experts, comprising two subject-matter, two media, and two language
vocational communication. specialists, assessed the prototype. A limited trial was described for 15 Grade

X Visual Communication Design students; a larger implementation was
planned for 35 Grade X Food Crop and Horticultural Agribusiness students.
Results: The reported expert assessments were 97.33% for content, 96.67%
for media, and 95.71% for language, with 96.60% reported overall. The
resulting instructional design comprised four meetings (eight lesson periods),
vocational negotiation scenarios, podcast production, teacher scaffolding, and
performance assessment. Student-practicality percentages and pretest—posttest
statistics in the source manuscript were explicitly generated from simulated
data; they are therefore not presented as observed outcomes.

Conclusion: The development work documents a contextually aligned
instructional prototype and favorable reported expert ratings. It does not
establish empirical practicality, improvements in speaking proficiency, or the
effectiveness of the intervention. Further implementation with observed
performance and process evidence is needed before claims about educational
impact can be made..
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INTRODUCTION

Vocational secondary education is expected to connect subject knowledge with communication practices
encountered beyond school, yet this connection is not always visible in language instruction. In Indonesian vocational
high schools, speaking tasks need to engage students in making proposals, interpreting responses, and reaching
agreements rather than merely reproducing linguistic rules. Research on vocational competencies associates work
preparation with the coordination of technical knowledge, communication, and collaborative capacities (Li &
Rohayati, 2024; Lee & Lee, 2024; Widodo et al., 2025; Chan, 2021). Project-based approaches can provide
opportunities for such competencies, although their quality depends on the design of tasks and teacher support rather
than on the presence of a project alone (Pupik Dean et al., 2023; Farrow et al., 2024). Research on transitions to digital
learning also emphasizes the need to match media choices to students’ conditions (Bond et al., 2021). This tension
motivates an instructional design in which the vocational purpose of language use is explicit in both student activities
and assessment.

At SMK Negeri 1 Simpang Hilir, a preliminary needs analysis of 35 students in the Food Crop and Horticultural
Agribusiness (ATPH) program reported achievement levels of 77% in listening, 76% in reading, 75% in writing, and
70% in speaking, against a stated mastery threshold of 75%. The figures were derived from an earlier cohort and
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therefore characterize a specific initial instructional problem rather than the later implementation group. Speaking was
the only reported domain below the threshold, suggesting that learners needed more structured opportunities to
formulate and deliver oral messages. Teacher interviews and classroom observations in the source study also pointed
to the dominance of explanations and written tasks over sustained, recorded speaking practice. These contextual
observations justify developing learning activities in which spoken negotiation is rehearsed, produced, and assessed,
without presupposing that the proposed product will improve performance.

Negotiation texts offer an appropriate curricular route for addressing this instructional need because negotiation
requires participants to interpret positions, articulate arguments, respond to counterproposals, and use language
respectfully. Within the Phase E Indonesian-language learning outcomes of the Merdeka Curriculum, these
communicative processes can be practiced in both written and spoken forms (BSKAP, 2024). For ATPH students,
plausible contexts include negotiating agricultural product prices, discussing delivery arrangements, responding to
customer complaints, and coordinating business partnerships. These situations are pedagogically relevant because they
translate text structure and linguistic conventions into interactions resembling vocational tasks. Audio-based
information sharing has also been explored in agricultural extension, although it differs from a classroom negotiation
project (Cinthia et al., 2025). Nevertheless, competence in a classroom simulation should not be equated with actual
workplace readiness, which entails additional skills and conditions that were not measured here.

Audio production offers one way to make the process of oral negotiation observable and revisable. Podcasts allow
learners to hear language models, script conversations, record their own speaking, and reconsider the clarity and
appropriateness of their exchanges; however, benefits depend on how these resources are embedded in instruction.
Evidence from language education has connected podcast use or creation with listening, speaking, motivation, and
language-related performance in particular populations (Chaves-Yuste & de-la Pefia, 2023; Suvarnaphaet &
Suvarnaphaet, 2023; Perry, 2024; Mekheimer, 2025; Yeh et al., 2021). Reviews likewise identify opportunities for
repeated exposure and independent practice alongside limitations in activity design and learner engagement (Ramirez,
2024; Musayeva et al., 2025; Woldemariam, 2023; Lim & Aryadoust, 2022; Ramadhani et al., 2023; Tymoshchuk,
2023; Larionova & Kapysheva, 2023). Research on cross-cultural podcasting and discourse additionally draws
attention to the social organization of spoken messages (Sagitova et al., 2023; Khakimova, 2023). The present design
therefore uses podcasts as both examples of negotiation discourse and learner-produced artifacts that can support
performance feedback.

Studies of student-generated podcasts suggest that production can create authentic audiences and require learners
to consider what their spoken messages communicate. Research in tertiary education has linked podcast assessment to
students' communication confidence, peer collaboration, or motivation, although these findings arise in contexts
different from Indonesian Grade X language classrooms (Wakefield et al., 2023; Vainieri et al., 2024; Qura et al.,
2022; Carson, 2024; Fantini, 2024). Work on project-based podcast learning further positions recording and revision
within a sequence of purposeful activities rather than as an isolated media exercise (Gudkova & Shadrina, 2025; Pratiwi
et al., 2024; Darmuki et al., 2026; Safar et al., 2025; Yaqin & Al Halim, 2023). Related analyses emphasize linguistic
interaction, task authenticity, and the instructional scaffolding needed for productive collaboration (Shen & Cheng,
2024; Salih & Omar, 2024; Pupik Dean et al., 2023). These studies offer design principles but do not establish that the
same outcomes will occur in the particular ATPH context examined in this manuscript.

A further limitation of the available literature is the frequent separation of technological innovation from explicit
competency assessment and vocational task requirements. Some studies concentrate on podcast listening or general
speaking proficiency (Budiasningrum & Rosita, 2022; Efendi & Astutik, 2024; Karimova, 2024; Firdausiyah &
Rohaniyah, 2024), whereas others address communication and employability through project work without focusing
on Indonesian negotiation texts (Dias-Oliveira et al., 2024; Sau & Sudira, 2025; Hananingsih, 2026). Recent syntheses
of project-based learning also caution that positive patterns across studies should be interpreted with attention to
heterogeneity and methodological quality (Zhang & Ma, 2023; Farshad & Fortin, 2026). Thus, the specific gap
addressed here concerns the instructional design of an assessable, podcast-based negotiation project linked to the
demands of an agribusiness program. The gap is conceptual and developmental: available evidence in the source
manuscript does not yet permit an effectiveness claim.

This study consequently aimed to design a podcast-based Indonesian-language learning package for negotiation
texts and document its alignment with vocational communication needs and reported expert evaluations. The
development process integrated the Analysis, Design, Development, Implementation, and Evaluation (ADDIE)
framework with Project-Based Learning (PjBL), performance rubrics, and online or offline audio access. The intended
instructional product comprised four meetings over eight lesson periods and employed agribusiness-related negotiation
scenarios. The study's practical contribution is an organized sequence connecting curriculum objectives, recorded oral
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performances, feedback, and reflection; its conceptual contribution is to locate podcast production within a
vocationally contextualized instructional system. Claims about learner improvement are expressly reserved for future
investigation using observed data rather than the simulated analyses contained in the source manuscript.

METHOD
Research Design and Setting

This research used a research-and-development orientation organized around ADDIE (Analysis, Design,
Development, Implementation, and Evaluation), with PjBL providing the instructional sequence for the product
(Branch, 2009; LaMarca & LaMarca, 2024). ADDIE was treated as a development and revision framework rather than
as evidence of treatment effectiveness. The evaluation addressed curriculum alignment, prototype specifications, and
expert appraisal; the separate implementation and effectiveness procedures were described as planned activities where
empirical records were not available. The methodological distinction matters because the source manuscript contained
both reported expert scores and illustrative, simulated learner scores. These forms of evidence were not pooled or
treated as equivalent in this revision.

Setting and Participants

The development context was SMK Negeri 1 Simpang Hilir in North Kayong Regency, West Kalimantan,
Indonesia. The instructional design targeted Grade X students in the Food Crop and Horticultural Agribusiness (ATPH)
program. The source manuscript identified a purposively selected group of 35 Grade X ATPH students for intended
main implementation, 15 Grade X Visual Communication Design (DKV) students for a limited-scale trial, and six
expert validators comprising two subject-matter, two media, and two language experts. A preliminary needs analysis
was described for 35 students from an earlier ATPH cohort, who subsequently advanced to Grade XI. These groups
had different roles in the development process and are not treated as one pooled participant sample.

Instruments and Product Evaluation

The source study described content, media, and language validation questionnaires, learner-response
questionnaires, teaching and observation sheets, a workplace communication performance rubric, podcast assessment
rubrics, and interview guides. Expert validation used a five-point rating scale, and scores were converted to percentages
of the maximum possible score; the source document reported scores for three expert domains and an overall
percentage. Proposed speaking indicators included argument organization, negotiation structure, diction, articulation,
persuasive language, professional politeness, and oral presentation, while podcast criteria additionally addressed sound
quality and group work. The limited-scale response questionnaire was described as using a four-point scale, but its
numerical practicality results were generated from simulated responses. No instrument-level reliability coefficient or
empirical learner-level dataset was provided in the source manuscript, and no such result is imputed here.

Development Procedure

The Analysis phase drew on the reported earlier-cohort language assessment, classroom observations, teacher
interviews, and curriculum documentation. During Design, the learning objectives were linked to PjBL stages,
agribusiness negotiation scenarios, group tasks, and assessment criteria. Development produced a four-meeting, eight-
lesson-period module with sample dialogue podcasts, instructions for planning and recording audio, and ways to access
materials online or through offline MP3 files. Six experts evaluated the prototype, after which the source document
identified recommendations concerning instructional clarity, linguistic precision, the sequencing of podcast tasks, and
assessment guidance. A limited DKV trial and a subsequent ATPH implementation were described, but the available
record does not support interpreting the simulated response and performance matrices as observed trial outcomes. The
Evaluation phase therefore emphasizes documented prototype refinement and proposed operational procedures instead
of asserting completion of unobserved effectiveness testing.
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Stage |. Needs and Context Analysis

Identify learning problems (low speaking skills in negotiation texts) 1
Analyse competence needs (curriculum review, observation,
interviews)

Literature review on podcasts as a learning medium
Formulate initial design specifications aligned with workplace demands

Stage Il. Instructional Design Planning

Design learning syntax based on Project-Based Learning (PjBL)
Develop learning tools (module, podcast task scenarios, performance
rubric)

Apply constructive alignment (objectives-activities-assessment)
Initial validation through expert and teacher discussion

Develop podcast-based media and learning tools
Limited try-out (15 Grade X DKV students, SMKN 1 Simpang Hilir)

Readability and feasibility testing (questionnaire, observation,
interview)
Revise the design based on teacher and student feedback

Stage IV. Design Implementation

Implement PjBL with a podcast product(Grade X ATPH, SMKN 1 Simpang Hilir
0Ongoing teacher support and scaffolding

Collect main data (performance test, product assessment, observation,
questionnaire, interview)

Dual-mode distribution (online link/offline MP3) to anticipate limited
internet access

Stage V. Evaluation and Design Refinement

* Quantitative analysis of students' communication competence
improvement

Qualitative analysis of learning experiences and engagement
Data triangulation and expert review

Redesign based on evaluation results and field reflection

Stage VI. Finalization and Reporting

1

Yy o Finalize a tested and replicable podcast-based learning model
6 « Prepare research report and implementation recommendations
v

 Dissemination for Indonesian language learning in vocational schools

J

Output: Valid and Replicable Podcast-Based Indonesian Language Learning Model
for Strengthening Students’ Workplace Communication Competence in Vocational Schools

Figure 1. ADDIE-based development procedures and proposed evaluation pathway (adapted from the source
manuscript).

Data Analysis and Boundaries of Inference

For the reported expert ratings, the stated analysis calculated percentage achievement as the obtained rating
divided by the maximum possible rating, multiplied by 100, and used the categories excellent (85—-100%), good (70—
84%), satisfactory (55-69%), and poor (below 55%). The source manuscript also outlined descriptive statistics, a
paired-samples t-test, and normalized gain for planned performance analysis, together with qualitative data reduction,
display, and triangulation of observations and interviews (Miles et al., 2014). The numerical pretest—posttest and
questionnaire results provided for these procedures were simulated and are not interpreted as student findings. The
illustrative values are preserved, transparently labeled, in Appendix A to distinguish analytical demonstration from
empirical results. Without observed performance scores and qualitative source materials, neither intervention
effectiveness nor thematic convergence can be established.

RESULTS

Needs Analysis and Design Specifications

The preliminary analysis identified a contrast between speaking performance and the three other reported
language domains: speaking reached 70%, whereas listening, reading, and writing reached 77%, 76%, and 75%,
respectively. The stated mastery criterion was 75%. These values informed a design that prioritizes oral proposal-
making, appropriate response to negotiation partners, and reflective recording. Because the scores came from an earlier
group, they provide a development rationale rather than baseline performance for the subsequent Grade X participants.
Table 1 translates the source analysis into a concise set of design requirements.

Table 1. Needs Analysis and Instructional Design Requirements

Source of design requirement Reported need or specification Instructional design response
. 70% speaking against 75% stated mastery Structured dialogue rehearsal and recorded
Speaking assessment oo
criterion oral performance
. . Negotiation structure, argumentation, and Price, marketing, service, and partnership
Negotiation-text curriculum . . . .
linguistic politeness scenarios relevant to ATPH
Vocational relevance Work-related commgnication and Group negotiation tasks requiring proposals
collaboration and agreement
. Variable connectivity and need for Audio examples and MP3 distribution online
Access and media :
repeatable oral models or offline

Assessment Need to assess process and oral product Negotiation and podcast performance rubrics

JUPITER | 32



Development of a Podcast-Based Instructional Design for Indonesian Language ...
Marnilawati, Martono, Warneri, Aunurrahman, Henny Sanulita, Aini Andria Shirin Anuarudin
Vol 4, No 5,2026

Instructional Prototype and Learning Sequence
The product was specified as a four-meeting instructional package totaling eight lesson periods. The PjBL
sequence progressed from understanding negotiation texts to designing a podcast project, producing and practicing
recorded dialogues, and presenting and reflecting on the audio products. The planned final product was a negotiation
podcast grounded in an agribusiness-related workplace situation. Learning assessments were described as diagnostic,
formative, and summative, with criteria covering structural organization, linguistic accuracy, negotiation strategies,
clarity, recording quality, and teamwork. This product specification demonstrates instructional alignment, not learner
improvement.
Table 2. Instructional Sequence and Planned Learning Evidence
Meeting Main activity Planned evidence of learning
Read and listen to examples; identify structure, purpose, Diagnostic responses and negotiation-
and linguistic features of negotiation text analysis
Select a vocational scenario; assign group roles; write and
revise a negotiation script
Rehearse, record, review, and revise the negotiation
podcast
Present the podcast; apply communication rubric; reflect on
negotiation choices

1 (2 lesson periods)

2 (2 lesson periods) Project plan and draft script

3 (2 lesson periods) Audio draft and formative feedback

4 (2 lesson periods) Final audio product and reflection

Table 1 presents the instructional sequence of the podcast-based Project-Based Learning (PjBL) prototype,
organized into four meetings comprising eight lesson periods. The sequence integrates negotiation-text comprehension,
collaborative script development, podcast production, and reflective evaluation within an agribusiness-related
vocational context. Each meeting specifies the principal learning activities and the corresponding evidence intended
to support diagnostic, formative, and summative assessment. The progression from analyzing negotiation examples to
producing and presenting a final podcast illustrates the alignment between learning objectives, instructional activities,
and assessment procedures. Importantly, the table documents the intended instructional design and assessment
opportunities rather than providing empirical evidence of students’ learning gains or the effectiveness of the developed
prototype. To further illustrate the instructional design, Figure 2 presents a schematic overview of the developed
Indonesian language teaching module. The figure summarizes the key components of the module, including its general
information, learning objectives, graduate profile, learner characteristics, learning material characteristics, and
expected learning outcomes. These components provide a conceptual framework for implementing podcast-based
Project-Based Learning (PjBL) in negotiation-text instruction.

Indonesian Language Teaching Module

Chapter 4: Learning to Become an Expert Negotiator
Project-Based Learning (PjBL) with Podcasts

MODULE INFORMATION LEARNING OBJECTIVES GRADUATE PROFILE

SMK Negeri 1 Learners are expected to be able to: Anal bl d
School e - — saza lyze problems an
B Simpang Hili BB ccaimikine L ol soutions.
[ 3 - - Understand negotiation texts (definition, characteristics,
@  Developer Mamilawati, S.Pd. structure, and language features) ' Creativity Produce innovative
m Subject Indonesian Language i negotiation podcast works.
5 Conduct oral and written negotiations in various contexts. ‘ Work together effectivel
<@ Grade/Phase X/E * e * o Coll ti ork together effectively
S B collskorstion S | 0 e vy
Semester Odd Semester X X
— o Produce a negotiation podcast as a learning product. o Independesice Manage tasks and time
® Time Allocation . independently.
(4 meetings @ 2 JP)
Demonstrate collaborative, critical, creative, and integrity- _— Deliver ideas clearly,
@ Academic Year 2025/2026 oriented attitudes in the learning process and outcomes. n Communication ot and effectively.
LEARNER CHARACTERISTICS LEARNING MATERIAL CHARACTERISTICS LEARNING OUTCOMES (CP)
Conceptual Definition, characteristics, Phase E (Permendikbudristek No. 32 of 2024)
m . ‘ .I sirvchusiiuemtitioniods. @ Appreciati Assess and appreciate information
) / o Procediral Step-by-step negotiation e ™ from various texts.
Prior Knowledge Interests Learning Style procedures. = - ——
o ” = Analyze the meaning of visual/audiovisual
— iah and reflect &)  Reading displays.
Have initial Interested in Visual, Relovance to the :
experience with topics relevant auditory, (g; World of Work Professional context. A Speakin: Lxchange and present ideas; manage
simple to real life. Kinesthetic. ond gt oe! e ) @& speaking and deliver ideas.
sgotiations Independence, creativity, . =
DagoCatons. * Value Integration collaboration, integrity, @ Writing P“’Id“f“ ‘;f“‘::s kypesaeriticaliand
analytical texts.

responsibility.
Figure 2. Source manuscript schematic showing the instructional module and learning outcomes.
As illustrated in Figure 2, the module integrates curriculum-aligned learning objectives with learner characteristics,

vocational contexts, and expected learning outcomes. The instructional design emphasizes negotiation skills, podcast
production, collaboration, creativity, and critical thinking. This schematic represents the conceptual organization of
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the developed module rather than empirical evidence of its implementation or effectiveness. To provide a more detailed
representation of the instructional implementation plan, Figure 3 illustrates the four-stage learning sequence of the
podcast-based Project-Based Learning (PjBL) model for negotiation-text instruction. The framework outlines the
progression of learning activities across four meetings, integrating project development, podcast production, and
reflection with diagnostic, formative, and summative assessment. It also identifies the expected final product and the
assessment criteria designed to evaluate students’ negotiation and communication skills.

Podcast-Based Learning Model for Negotiation Texts

Learning Flow, Assessment, and Expected Outcomes

LEARNING FLOW (4 MEETINGS @ 2 JP)

UNDERSTANDING Q ( DESIGNING E PRODUCING 0 ‘ PRESENTING < ‘ !
Negotiation | Podcast Project Negotiation Podcast \.L) | and Reflecting
| | |
o Definition, characteristics, and e Determining the contextual s ﬁzzg:gig:]d simulation of ¢ Pr. c;cnttauon of final podcast
structure of negotiation texts theme of negotiation % s BIo ,uc S y .
h A y * Audio recording and podcast « Publication/dissemination of
e Analysis of example texts e Developing scripts and editing podcasts
| (oral/written/podcast) production plans « Implementation of negotiation | o Assessment, feedback, and ‘ i
e [dentification of language e Distributing roles within strategies reflection
features groups « Collaboration and consultation « Summary of learning outcomes
with the teacher and plan for further actions
Meeting 1 (2 JP) Meeting 2 (2 JP) Meeting 3 (2 JP) Meeting 4 (2 JP)

LEARNING ASSESSMENT i FINAL PRODUCT

MAIN ASSESSMENT RUBRIC |
(PODCAST PRODUCT)

D:?gnosl;ic l:ormativ)e Su;nmalt)ive Negotiation Podcast e = o ——
nitia Process Final i Contextual Project-Based) | ity guage tructure an egotiation ativity
i e S ) Ideas Accuracy | Coherence Strategy | AudioQuality | "SWork
Q III ° Negotiation script
e Observation of - . " - . E I n 200
o Prict kiiowledge rr_ocess_es ; . gmll podcast product | ° Audio recording and editing ? A M | e
o o Discussion an « Oral presentation 5 § :
« Interests ?1n(1 reflection journals o Written negotiation ° Group presentation Logicaland ~ Effectiveand ~ Systematic Appropriate  Clear, creative, ~ Balanced
learning styles . ‘(‘.rnup assignments text ) ° Learning reflection relevant appropriate and well- negotiation  and interesting  division of
and peer feedback « Performance rubric o Blé f H | arguments language use = structuredtext techniques audio roles
B Feasible for publication
Pretest During Learning Posttest 5

Figure 3. Four-stage podcast-based negotiation learning sequence from the source manuscript.

As shown in Figure 3, the proposed learning sequence consists of four interconnected stages: understanding negotiation
texts, designing the podcast project, producing the negotiation podcast, and presenting and reflecting on the final
product. The framework incorporates diagnostic, formative, and summative assessments, supported by a rubric
addressing clarity of ideas, language accuracy, structural coherence, negotiation strategies, creativity, audio quality,
and teamwork. This framework illustrates the intended alignment between instructional activities, assessment
procedures, and expected learning products rather than demonstrating empirically verified learning outcomes.

Reported Expert Validation

The source manuscript reported evaluations by two subject-matter experts, two media experts, and two language
experts. The resulting percentages were 97.33% for instructional content, 96.67% for media, and 95.71% for language;
the reported overall value was 96.60%. Under the source manuscript's stated interpretation system, all domain scores
fell within its highest category. These values support an account of favorable expert appraisal of the proposed design,
but they do not measure how students performed after instruction. Table 3 preserves the ratings while keeping their
evidentiary scope explicit.

Table 3. Expert Validation Results for the Podcast-Based Project-Based Learning (PjBL) Instructional Prototype
Across Content, Media, and Language Domains

Expert domain Validators Reported rating Interpretation under source criteria
Content / subject matter 2 97.33% Excellent / highly valid
Media 2 96.67% Excellent / highly valid
Language 2 95.71% Excellent / highly valid
Overall (as reported) 6 96.60% Excellent / highly valid

The reported overall value is reproduced as stated, rather than recalculated from domain percentages, because
the underlying item totals and weighting are not provided. The validation comments described in the source emphasize
clearer instructional steps, improved contextual negotiation examples, greater precision of language, and practical
guidance for student podcast production. Such recommendations are consistent with formative product review, and
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their relevance does not depend on claims about improved achievement. Figure 4 presents the source manuscript's
expert-evaluation summary.

OVERALL VALIDITY Very Valid
96.60%

(6 Validators) ’ Score: 454/470
i CONTENT EXPERTS A, Very Valid l 1 i MEDIA EXPERTS S Very Valid
(2 Validators) . Score: 146/150 : (2 Validators) i Score: 174/180
1 / \
! '\. '|||'lej-|{|- ‘
No. Main Indicators Percentage i \ { No. Main Indicators Percentage
o Alignment of content with CP/TP 96.67% L Valu:latlgn Of | H ° Suitability of objectives, activities, and assessment 100.00%
n, - .
o Relevance with learning objectives 96.67% \ Ien:z:elsiafl.anius:gn b e Clarity of leaming syntax 93.33%
o Accuracy of language concepts 100.00% Negotiation Texts H o Integration of podcasts in learning 100.00%
Based on Podcast i -
o Accuracy of podcast content 96.67% Z o Clarity of design and presentation 93.33%
i o Appropriateness of digital literacy 96.67% — s { o Alignment with learning strategies 93.33%
e ) H o Appropriateness of development procedures 100.00%
LANGUAGE EXPERTS Ficiin Very Valid
(2 Validators) ; Score: 134/140
No. Main Indicators Percentage
o Accuracy of language concepts 96.67%
o Appropriateness of language use 90.00%
& Clarity of language instructions 96.67%
o Suitability with vocational high school students 100.00%
o Readability and language effectiveness 96.67%

Figure 4. Expert validation summary reproduced from the source manuscript.

Limited-Trial Framework and Proposed Refinements

The manuscript specified a limited-scale evaluation involving 15 Grade X DKV students, addressing
readability, comprehension, podcast accessibility, learning activity sequence, time allocation, participation, and user
responses. The corresponding matrix mainly identifies aspects to be examined and possible revisions; it does not supply
observed questionnaire records, interview excerpts, or classroom field notes. The numerical practicality indicator of
87.29%, with podcast attractiveness and perceived usefulness reported as 91.67% and time allocation as 81.67%, was
explicitly derived from simulated questionnaire responses. Accordingly, these values are not empirical evidence of
practicality and are retained only in Appendix A. Table 4 describes the refinement directions supplied in the source
without treating them as demonstrated changes in user performance.

Table 4. Proposed Refinements Based on the Limited Trial Framework

Design aspect Refinement direction given in the source
Language and instructions Shorten directions and provide clearer step-by-step project guidance
Negotiation scenarios Develop additional agribusiness-related examples and model scripts
Audio accessibility Provide reusable MP3 audio through online and offline access
Project organization Specify group responsibilities, recording steps, and teacher scaffolding
Time allocation Balance analysis, rehearsal, production, review, and reflection
Assessment Clarify speaking-performance and podcast-quality rubric descriptors

Implementation and Evaluation Status

The intended main implementation involved 35 Grade X ATPH students and a one-group pretest—posttest
performance comparison, accompanied by observations and teacher and student interviews. In the source manuscript,
however, the paired test scores, normality-related descriptive summaries, and qualitative findings matrices were
illustrative. Therefore, this revision does not describe them as completed assessment, classroom observation, or
interview results. The design remains a documented developmental product with reported expert ratings and a proposed
testing protocol. Its evaluation can be extended by collecting actual learner performance, implementation records, and
participants' responses while respecting the different evidentiary roles of each source.

Discussion

The most defensible outcome of the development process is a structured instructional prototype grounded in a
specific language-learning difficulty. The earlier ATPH assessment identified speaking as the only domain below the
local mastery criterion, providing a more focused rationale than a generic appeal to digital innovation. In turn, the
product connects negotiation-text content with oral rehearsal, recording, and performance-based feedback. Research
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on podcast use in language learning suggests that repeated listening and audio creation can support practice, but such
opportunities should not be mistaken for observed learning gains in the present study (Chaves-Yuste & de-la Pefia,
2023; Ramirez, 2024; Suvarnaphaet & Suvarnaphaet, 2023). The main implication is that the designed learning
sequence is relevant to an identified instructional need and warrants actual classroom evaluation.

The expert percentages indicate favorable judgments about content, media, and language, although they
measure product appraisal rather than participant outcomes. The reported ratings were close across domains, with
linguistic evaluation marginally lower than content and media ratings, suggesting that the revision of clarity and
wording is pedagogically reasonable. Without item scores, the overall index of 96.60% cannot be independently
reconstructed, so its interpretation is limited to the level reported in the source. This cautious treatment reflects the
distinction between a sound instructional design and evidence that a design works once enacted (LaMarca & LaMarca,
2024; Farrow et al., 2024). An appropriate next step is to examine whether teachers can implement the activities and
criteria consistently, instead of deriving claims of effectiveness from expert scores.

Positioning podcast creation as the project outcome gives oral negotiation an object that students can replay and
revise. This differs from using podcasts solely as ready-made listening materials because students must organize a
message for an imagined negotiation partner, coordinate roles, and consider audience understanding. Investigations of
learner-generated podcasts have described this potential for authentic assessment, collaborative work, and
communicator confidence (Wakefield et al., 2023; Vainieri et al., 2024; Perry, 2024; Carson, 2024). Yet podcast
production also introduces technical tasks that may consume time otherwise available for negotiation practice, a
consideration consistent with the source's proposed refinements. Consequently, the value of the audio product lies in
its alignment with language objectives and feedback, not in media production for its own sake.

Vocational contextualization strengthens the interpretability of negotiation tasks by giving students a defined
setting for choosing language. Scenarios involving agricultural marketing, product prices, customer service, or
partnerships create reasons to formulate proposals, disagree politely, and close an agreement. Work on project-based
and vocational education has likewise stressed the relationship between authentic tasks, communication, teamwork,
and discipline-relevant outcomes (Li & Rohayati, 2024; Dias-Oliveira et al., 2024; Lee & Lee, 2024; Sau & Sudira,
2025; Beigzadeh et al., 2024). At the same time, findings obtained in tertiary business courses or other vocational
programs cannot establish the employability effects of a Grade X Indonesian-language module. The contribution here
is thus a context-specific design connection between language curriculum and professional communication practices,
not a demonstrated improvement in job readiness.

The project sequence is also consistent with research identifying teacher scaffolding, feedback, reflection, and
student choice as components of enacted project-based learning. Experienced project-based teachers establish
authentic questions while continually monitoring collaboration and supporting revision (Pupik Dean et al., 2023;
Ikavalko et al., 2024). A related study found that designing project elements did not automatically guarantee high-
quality classroom enactment (Farrow et al., 2024). For the proposed podcast activities, this means teachers would need
to differentiate linguistic feedback from feedback on recording equipment, role distribution, or audio editing. The
present manuscript specifies these design features, but no observed implementation record demonstrates how well
teachers or students enacted them. That distinction is important when interpreting the revised product's practical
contribution.

The literature supports a plausible basis for integrating digital audio into communication instruction without
supplying a universal prediction of success. Empirical and synthesis studies across different educational settings report
language-related or collaborative outcomes from podcast tasks, but the direction and magnitude depend on learners,
activity structure, measures, and comparison conditions (Mekheimer, 2025; Gudkova & Shadrina, 2025; Fantini, 2024;
Pratiwi et al., 2024; Zhang & Ma, 2023). The recent umbrella review by Farshad and Fortin (2026) further cautions
that methodological limitations in project-based learning meta-analyses constrain certainty about effect sizes. For this
reason, neither the class-mean normalized gain of 0.442 nor the simulated paired-test significance presented in the
original draft can be invoked as support for this intervention. They illustrate a possible analytic procedure, not a
classroom finding.

The evidence boundary also guides the next phase of development. A rigorous classroom study would need
observed student scores, a transparent speaking rubric, documented implementation, and independently collected
teacher or student responses before integrating qualitative and quantitative interpretations. A one-group pretest—
posttest design could describe change over time, but it would not isolate podcast instruction from maturation, repeated
testing, or other simultaneous learning experiences. Studies of communicative tasks and situated digital resources
suggest examining participation and interaction as process outcomes in addition to test scores (Shen & Cheng, 2024;
Salih & Omar, 2024; Eklund & Isotalus, 2024; Boobalan et al., 2024). Evidence from future implementation would

JUPITER | 36



Development of a Podcast-Based Instructional Design for Indonesian Language ...
Marnilawati, Martono, Warneri, Aunurrahman, Henny Sanulita, Aini Andria Shirin Anuarudin
Vol 4, No 5,2026

then determine whether the prototype is usable and educationally helpful in its specific vocational setting. Until then,
its novelty should be stated as an instructional architecture linking ADDIE, PjBL, Indonesian negotiation texts, and
podcast production, rather than as proven instructional effectiveness.

IMPLICATIONS, LIMITATIONS, AND FUTURE RESEARCH

For practitioners, the developed materials offer a coherent starting point for teaching oral negotiation through
an accessible audio project in an agribusiness program. The module can be adapted by changing vocational scenarios
while maintaining the learning outcomes, rehearsal sequence, assessment rubric, and reflection stage. Several
limitations are substantive: the preliminary proficiency assessment concerned a preceding cohort; available expert
results did not include underlying item-level ratings; the student-practicality values were simulated; and there were no
observed pretest—posttest scores or interview transcripts to establish implementation quality or learner improvement.
The planned effectiveness evaluation also lacked a comparison group. Subsequent research should report observed
student-level speaking performances and qualitative implementation evidence, examine feasibility across vocational
specialties, and use a more informative comparison design where possible. The manuscript therefore advances an
evaluated design concept, not an empirical impact estimate.

CONCLUSION

This research developed a podcast-based instructional design for Grade X Indonesian-language negotiation
texts at SMK Negeri 1 Simpang Hilir through the ADDIE framework integrated with PjBL. The four-meeting module
organizes negotiation-text analysis, contextual script development, audio production, presentation, and reflection
around workplace-related communication tasks. The source manuscript reported expert validity percentages of 97.33%
for content, 96.67% for media, 95.71% for language, and 96.60% overall. These ratings are favorable as reported, but
cannot substitute for observed evidence of student learning. Because the source's practicality ratings and pretest—
posttest statistics were simulated, the present article makes no claim that the intervention has been empirically shown
to improve speaking performance, practicality, or workplace readiness. Its contribution is a documented instructional
prototype and a defined path for future empirical evaluation.
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