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Deep	 learning	has	become	an	 important	approach	 in	educational	 transformation	by	
promoting	more	reflective,	collaborative,	and	contextual	learning.	Its	implementation	
requires	 collaborative	 school	 leadership	 practices	 in	 educational	 partnerships	 to	
support	meaningful	learning.	This	study	aims	to	analyse	the	principal's	collaborative	
leadership	 practices	 in	 educational	 partnerships	 to	 support	 deep	 learning	
implementation	at	SMAN	1	Muara	Jawa.	This	study	employed	a	qualitative	descriptive	
approach.	 The	 participants	 consisted	 of	 the	 principal,	 two	 vice	 principals,	 and	 two	
teachers	 selected	 through	 purposive	 sampling.	 Data	 were	 collected	 through	 semi-
structured	 interviews,	 observation,	 and	 document	 analysis	 and	 analysed	 using	 the	
interactive	analysis	model	of	Miles,	Huberman,	and	Saldaña.	The	findings	indicate	that	
the	principal's	 collaborative	 leadership	practices	were	 reflected	 in	human	 resource	
development,	 academic	 supervision,	 internal	 and	 external	 collaboration,	 and	 the	
participatory	formulation	of	the	school's	vision	and	strategic	direction.	According	to	
the	 participants'	 perspectives,	 these	 practices	 were	 perceived	 to	 support	 the	
implementation	 of	 deep	 learning	 through	 professional	 collaboration,	 stakeholder	
engagement,	 and	 providing	 opportunities	 for	 more	 reflective,	 collaborative,	 and	
contextual	 learning.	 These	 findings	 provide	 a	 contextual	 empirical	 illustration	 of	
collaborative	 school	 leadership	 practices	 in	 educational	 partnerships	 as	 they	 were	
perceived	to	support	the	implementation	of	deep	learning	within	the	context	of	SMAN	
1	Muara	Jawa.	
	

This	is	an	open	access	article	under	the	CC	BY-SA	license	

	

Article	History	

Received:	July	22,	2026	
Revised:	July	29,2026	
Accepted:	August	15,	2026	

To	cite	this	article	:	Susanti,	H.,	Preasetyo,	P.	W.,	Hidayati,	D.	(2026).	Collaborative	School	Leadership	
Practices	in	Educational	Partnerships	to	Support	Deep	Learning	Implementation	at	SMAN	1	Muara	Jawa.	
Vokatek:	Journal	of	Research	and	Community	Service,	4(2),	91-110.	Doi.	10.61255/vokatek.v4i2.1561	
	

INTRODUCTION	

The	changing	landscape	of	21st-century	education	has	created	new	demands	for	educational	
provision	 across	 all	 levels	 of	 education.	 Advances	 in	 technology,	 scientific	 development,	
globalization,	and	the	increasing	complexity	of	social	challenges	require	schools	to	function	not	only	
as	 institutions	 for	 knowledge	 transmission	 but	 also	 as	 environments	 that	 foster	 students'	
competencies,	enabling	them	to	think	critically,	creatively,	collaboratively,	communicate	effectively,	
and	 adapt	 to	 change.	 In	 this	 context,	 the	 quality	 of	 learning	 has	 become	 a	 strategic	 factor	 in	
determining	the	success	of	education	 in	preparing	human	resources	capable	of	addressing	 future	
challenges.	This	situation	highlights	the	need	for	schools	to	develop	learning	ecosystems	that	focus	
not	only	on	academic	achievement	but	also	on	cultivating	adaptability,	collaboration,	creativity,	and	
problem-solving	 skills	 as	 essential	 21st-century	 competencies	 (Bahtiar	 &	 Qasabandiyah,	 2025;	
OECD,	 2023).	 Therefore,	many	 countries,	 including	 Indonesia,	 continue	 to	 undertake	 educational	
reforms	 aimed	 at	 improving	 the	 quality	 of	 learning	 processes	 and	 strengthening	 students'	
competencies	(Cindy	et	al.,	2025;	OECD,	2023).	

One	approach	that	has	recently	gained	considerable	attention	in	educational	reform	is	deep	
learning.	This	approach	positions	students	as	active	learners	who	construct	understanding	through	
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critical	 thinking,	 reflection,	 exploration,	 collaboration,	 and	 meaningful	 problem-solving.	 Deep	
learning	is	not	merely	concerned	with	mastering	subject	content;	it	also	emphasizes	students'	ability	
to	connect	knowledge	with	real-life	contexts,	making	learning	more	relevant	and	contributing	to	the	
development	 of	 both	 competencies	 and	 character	 (Halim,	 2025;	 Hidayat	 &	 Lyesmaya,	 2024).	
Through	deep	learning,	students	are	expected	not	only	to	acquire	knowledge	but	also	to	understand,	
apply,	analyse,	evaluate,	and	create	solutions	to	various	problems	encountered	in	everyday	life.	

The	 urgency	 of	 implementing	 deep	 learning	 has	 become	 increasingly	 evident	 as	 various	
indicators	 of	 educational	 quality	 continue	 to	 show	 that	 learning	 quality	 remains	 a	 significant	
challenge.	The	results	of	the	Programme	for	International	Student	Assessment	(PISA)	2022	indicate	
that	 Indonesian	 students'	 performance	 in	 reading,	 mathematics,	 and	 science	 remains	 below	 the	
average	of	OECD	member	countries	(OECD,	2023).	These	findings	suggest	that	many	students	still	
experience	difficulties	in	developing	a	deep	understanding	of	information,	connecting	concepts,	and	
solving	problems	that	require	higher-order	thinking	skills	(Halim,	2025).	This	situation	highlights	
the	need	for	schools	to	provide	meaningful	learning	experiences	that	encourage	students	to	develop	
a	more	comprehensive	understanding.	

Achieving	deep	learning	cannot	be	accomplished	by	teachers	working	individually.	Meaningful	
learning	requires	the	support	of	an	educational	ecosystem	that	enables	students	to	engage	in	rich,	
contextual,	and	sustainable	learning	experiences.	From	the	perspective	of	an	educational	ecosystem,	
schools	 need	 to	 establish	 synergistic	 relationships	 with	 various	 stakeholders,	 including	 parents,	
school	 committees,	 local	 communities,	 business	 and	 industry,	 higher	 education	 institutions,	
professional	 organizations,	 and	 local	 governments	 (Ainscow,	 2020;	 Epstein,	 2018).	 According	 to	
Epstein	 (2018),	 school,	 family,	 and	 community	 partnerships	 are	 grounded	 in	 the	 Overlapping	
Spheres	 of	 Influence	 theory,	 which	 views	 schools,	 families,	 and	 communities	 as	 three	 primary	
environments	that	share	common	interests	and	responsibilities	 for	students'	educational	success.	
These	partnerships	are	realized	through	continuous	collaboration,	effective	communication,	shared	
decision-making,	 and	 the	 active	 involvement	 of	 stakeholders	 in	 supporting	 the	 learning	 process.	
Effective	educational	partnerships	expand	learning	resources,	enrich	students'	learning	experiences,	
support	school	programmes,	and	create	conditions	that	facilitate	meaningful	 learning	(Bryk	et	al.,	
2015).	

Strong	educational	partnerships	do	not	develop	automatically	but	require	leadership	capable	
of	 integrating	 the	diverse	 interests	 and	 resources	of	 various	 stakeholders.	 In	 this	 context,	 school	
principals	play	a	central	role	as	educational	leaders	responsible	for	mobilizing	all	members	of	the	
school	 community	 toward	 the	 achievement	 of	 shared	 goals.	 As	 modern	 educational	 leadership	
paradigms	 have	 evolved,	 the	 role	 of	 school	 principals	 has	 expanded	 beyond	 administrative	 and	
managerial	 responsibilities	 to	 that	 of	 change	 agents	 who	 foster	 collaboration,	 empower	 school	
communities,	 and	 establish	 productive	 networks	 of	 cooperation	 (Hallinger,	 2010;	 Harris,	 2004).	
Collaborative	leadership	has	emerged	as	a	relevant	leadership	approach.	This	approach	emphasises	
participation,	communication,	trust,	and	cooperation	as	the	fundamental	principles	of	educational	
organisation	and	management	(Moore	et	al.,	2023).	Similarly,	Heikonen	&	Ahtiainen	(2025)	explain	
that	collaborative	 leadership	practices	 in	schools	are	characterized	by	shared	values,	clear	school	
development	goals,	leadership	coherence,	and	evaluation	of	goal	attainment.	These	four	dimensions	
indicate	that	collaborative	leadership	practices	extend	beyond	cooperation	by	promoting	a	shared	
vision,	a	common	direction	for	school	development,	leadership	consistency,	and	collective	evaluation	
as	the	foundation	for	educational	partnerships.	

Ideally,	collaborative	leadership	practices	enable	school	principals	to	build	synergy	between	
schools	and	various	stakeholders	to	support	meaningful	learning.	Through	collaborative	leadership	
practices,	 principals	 can	 cultivate	 a	 participatory	 organizational	 culture,	 promote	 stakeholder	
engagement,	 and	 establish	 strategic	 educational	 partnerships	 focused	 on	 student	 development	
(Hargreaves	&	O’Connor,	2018).	A	collaborative	school	environment	is	believed	to	create	favorable	
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conditions	 for	 the	 implementation	 of	 deep	 learning	 because	 all	 stakeholders	 share	 a	 collective	
commitment	to	providing	meaningful	learning	experiences	for	students	(Debnath,	2025).	

Although	numerous	studies	have	emphasized	the	importance	of	educational	partnerships	in	
supporting	 learning	 quality,	 their	 implementation	 in	 many	 schools	 continues	 to	 face	 several	
challenges.	A	systematic	review	conducted	by	Mu	et	al.	 (2023)	revealed	that	partnerships	among	
schools,	 families,	 and	 higher	 education	 institutions	 remain	 constrained	 by	 limited	 coordination,	
unequal	stakeholder	participation,	and	unsustained	collaboration.	Furthermore,	Epstein & Sheldon 
(2016)	argued	that	partnership	policies	alone	are	insufficient	without	supportive	school	leadership	
and	 systematic	 program	 implementation.	 Likewise,	 Povey	 et	 al.	 (2016)	 found	 that	 parental	
involvement	continues	to	face	various	barriers,	including	limited	communication,	low	participation	
in	school	governance,	and	a	lack	of	confidence	in	engaging	with	educational	processes.	Consequently,	
many	 resources	 that	 could	 potentially	 support	 learning	 have	 not	 been	 optimally	 integrated	 into	
school	programs	(Mu	et	al.,	2023).	

If	these	challenges	persist,	schools	may	struggle	to	provide	learning	environments	that	support	
the	 implementation	 of	 deep	 learning	 and	 respond	 to	 the	 demands	 of	 21st-century	 education.	
Students	may	 lose	opportunities	 to	engage	 in	authentic	 learning	experiences	 that	enable	 them	to	
connect	academic	content	with	real-life	contexts.	Teachers	may	also	face	limitations	in	developing	
innovative	 instructional	 practices	 due	 to	 insufficient	 support	 and	 collaboration	 from	 external	
stakeholders.	Ultimately,	 the	quality	of	 learning	may	stagnate,	 limiting	schools'	ability	 to	produce	
graduates	equipped	with	competencies	that	meet	the	demands	of	contemporary	society	(Junindra	et	
al.,	2022).	

Previous	studies	have	consistently	demonstrated	that	school	leadership	plays	a	crucial	role	in	
improving	 learning	 quality	 and	 fostering	 positive	 school	 culture.	 Robinson	 &	 Gray	 (2019)	
emphasized	the	importance	of	school	leadership	in	creating	conditions	that	support	student	learning	
outcomes,	whereas	Hargreaves	&	O’Connor	(2018)	identified	collaborative	professionalism	as	the	
foundation	 of	 sustainable	 professional	 learning.	 Other	 studies	 have	 also	 shown	 that	 stakeholder	
collaboration	contributes	to	teacher	professional	learning	and	educational	transformation	(Day	et	
al.,	 2016;	 Pitriani,	 2024).	 Collectively,	 these	 findings	 indicate	 that	 collaborative	 leadership	 and	
stakeholder	engagement	are	essential	elements	in	supporting	meaningful	learning.	

Nevertheless,	research	on	school	leadership,	educational	partnerships,	and	deep	learning	has	
generally	examined	these	topics	separately.	Previous	studies	have	focused	on	school	leadership	in	
improving	student	learning	outcomes		(Saxena	&	Chaturvedi,	2026),	collaborative	professionalism	in	
fostering	learning	cultures	(Zorde	&	Lapidot-Lefler,	2025),	stakeholder	collaboration	in	educational	
transformation	 (Höffken	 &	 Lazendic,	 2024;	 Kyriopoulos,	 2025),	 or	 the	 implementation	 of	 deep	
learning	 in	 classroom	 settings	 (Apriliyana,	 2025).	 Although	 these	 studies	 have	 made	 significant	
contributions	to	the	field	of	educational	leadership,	they	have	not	comprehensively	explained	how	
principals	 enact	 collaborative	 leadership	 practices	 in	 educational	 partnerships	 to	 support	 deep	
learning	implementation	at	the	school	level	(Zajda,	2026).	Therefore,	this	study	seeks	to	provide	a	
contextual	empirical	contribution	by	examining	how	collaborative	leadership	practices	are	enacted	
in	educational	partnerships	to	support	deep	learning	implementation	at	SMAN	1	Muara	Jawa.	

Based	 on	 the	 foregoing	 discussion,	 this	 study	 aims	 to	 analyse	 the	 principal's	 collaborative	
leadership	practices	in	educational	partnerships	to	support	deep	learning	implementation	at	SMAN	
1	Muara	Jawa,	Kutai	Kartanegara	Regency,	Indonesia.	Accordingly,	this	study	addresses	two	research	
questions:	 (1)	 How	 does	 the	 principal	 enact	 collaborative	 leadership	 practices	 in	 educational	
partnerships	 to	 support	 deep	 learning	 implementation	 at	 SMAN	 1	 Muara	 Jawa?	 and	 (2)	 What	
collaborative	 leadership	 strategies	 does	 the	 principal	 enact	 through	 educational	 partnerships	 to	
support	deep	learning	implementation	at	SMAN	1	Muara	Jawa?	This	study	is	expected	to	provide	a	
contextual	empirical	contribution	to	the	field	of	educational	leadership	by	enhancing	understanding	
of	 collaborative	 leadership	 practices	 in	 educational	 partnerships	 to	 support	 deep	 learning	
implementation	within	the	context	of	SMAN	1	Muara	Jawa.	It	is	also	expected	to	serve	as	a	practical	
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reference	for	school	principals	in	promoting	collaboration	with	diverse	educational	stakeholders	in	
support	of	meaningful	learning.	

METHOD	

This	 study	 employed	 a	 qualitative	 descriptive	 approach	 (Creswell	 &	 Poth,	 2016).	 This	
approach	 was	 selected	 because	 the	 study	 aimed	 to	 develop	 an	 in-depth	 understanding	 of	 the	
principal's	collaborative	leadership	practices	in	building	and	managing	educational	partnerships	to	
support	 the	 implementation	 of	 deep	 learning	 in	 a	 senior	 high	 school	 (Tisdell	 et	 al.,	 2025).	 A	
qualitative	approach	enabled	the	researchers	to	explore	the	processes,	interactions,	experiences,	and	
meanings	constructed	by	educational	stakeholders	within	their	natural	setting,	thereby	providing	a	
comprehensive	description	of	collaborative	leadership	practices	(Creswell	&	Poth,	2016).	

The	study	was	conducted	at	SMAN	1	Muara	Jawa,	Kutai	Kartanegara	Regency,	East	Kalimantan,	
Indonesia.	Data	were	collected	between	March	1	and	June	5,	2026.	The	research	site	was	selected	
purposively	because	the	school	had	established	various	educational	partnerships	with	parents,	the	
school	committee,	higher	education	institutions,	business	and	industry,	and	government	agencies	to	
support	the	implementation	of	deep	learning.	These	characteristics	made	SMAN	1	Muara	Jawa	an	
appropriate	setting	for	examining	the	principal's	collaborative	leadership	practices	in	building	and	
managing	educational	partnerships.	Participants	were	selected	using	purposive	sampling	based	on	
their	direct	involvement	in	the	planning,	implementation,	and	evaluation	of	educational	partnerships	
and	the	implementation	of	deep	learning	within	the	school	(Tisdell	et	al.,	2025).	The	selection	criteria	
included	individuals	who	played	key	roles	in	decision-making,	partnership	implementation,	or	the	
implementation	of	deep	learning.	Accordingly,	the	participants	consisted	of	the	principal	(N1),	the	
vice	principal	for	curriculum	(N2),	the	vice	principal	for	student	affairs	(N3),	and	two	teachers	(N4	
and	 N5),	 resulting	 in	 a	 total	 of	 five	 participants.	 Participant	 recruitment	 continued	 until	 data	
saturation	was	reached,	that	is,	when	additional	interviews	no	longer	generated	new	codes	or	themes	
relevant	to	the	research	objectives.	

Data	were	collected	through	semi-structured	interviews,	observation,	and	document	analysis.	
Prior	 to	 data	 collection,	 the	 researchers	 identified	 potential	 participants	 based	 on	 the	 inclusion	
criteria,	contacted	them,	and	obtained	their	consent	to	participate	in	the	study.	Five	semi-structured	
interviews	 were	 conducted,	 with	 each	 interview	 lasting	 approximately	 30–45	 minutes.	 The	
interviews	 explored	 the	 principal's	 collaborative	 leadership	 practices	 in	 building	 and	 managing	
educational	partnerships,	 including	 the	development	of	 the	school's	vision	and	strategies,	human	
resource	development,	academic	supervision,	forms	of	collaboration	established	with	stakeholders,	
and	participants'	perceptions	of	how	these	practices	supported	the	implementation	of	deep	learning.	
Observation	 was	 conducted	 from	 March	 1	 to	 March	 3,	 2026,	 to	 obtain	 contextual	 information	
regarding	 the	 implementation	 of	 collaborative	 leadership	 practices	 within	 the	 school.	 The	
observation	 focused	 on	 the	 school	 environment,	 facilities	 supporting	 professional	 learning,	
communication	and	dissemination	media,	academic	supervision	activities,	and	other	school	practices	
related	 to	 educational	 partnerships	 and	 the	 implementation	 of	 deep	 learning.	 The	 observational	
findings	were	used	as	contextual	data	and	to	complement	the	triangulation	process	with	interview	
and	documentary	evidence.	

Document	analysis	was	 conducted	 to	verify	 and	complement	 the	 interview	data	 through	 the	
examination	of	six	types	of	school	documents:	(1)	the	school's	vision	and	mission	document,	(2)	the	
School	Work	 Plan	 (RKS),	 (3)	 the	 Partnership	 Program	 document,	 (4)	 the	 Academic	 Supervision	
Program,	 (5)	 meeting	 minutes,	 including	 those	 of	 Professional	 Learning	 Community	 (KOMBEL)	
meetings,	 vision	 formulation	 meetings,	 school	 committee	 meetings,	 and	 supervision	 follow-up	
meetings,	and	(6)	documentation	of	activities	related	to	teachers'	professional	development,	internal	
and	external	collaboration,	project-based	learning,	educational	visits,	and	partnership	activities.	A	
total	of	six	institutional	documents	were	analysed,	with	one	document	representing	each	document	
category.	 These	 documents	 were	 used	 to	 corroborate	 the	 processes,	 activities,	 and	mechanisms	
described	by	the	participants	during	the	interviews.	
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Data	were	analysed	using	the	interactive	analysis	model	proposed	by	Miles	et	al.	(2014),	which	
consists	of	data	condensation,	data	display,	and	conclusion	drawing	and	verification.	All	interview,	
observation,	 and	 documentary	 data	 were	 first	 transcribed	 and	 then	 analysed	 inductively	 using	
Atlas.ti	 9	 software.	 The	 coding	 process	 was	 conducted	 on	 sentences	 or	 paragraphs	 containing	
important	 information	 relevant	 to	 the	 research	 focus,	 derived	 from	 interview	 transcripts,	
observation	field	notes,	and	research	documents.	Data	analysis	involved	open	coding,	grouping	codes	
into	categories	(code	grouping),	and	developing	research	themes.	The	initial	coding	was	conducted	
by	 the	 first	 author	 using	Atlas.ti	 9	 and	 documented	 to	 establish	 an	 audit	 trail,	 ensuring	 that	 the	
analytical	process	could	be	traced.	Subsequently,	the	coding	framework,	code	grouping,	and	thematic	
interpretations	 were	 reviewed	 and	 discussed	 iteratively	 by	 the	 co-authors	 until	 consensus	 was	
reached.	The	resulting	 themes	were	continuously	verified	 through	comparisons	across	 interview,	
observation,	and	documentary	data,	including	careful	consideration	of	data	that	differed	from	or	did	
not	fully	support	the	emerging	patterns,	until	credible	conclusions	were	reached.	

To	 ensure	 the	 trustworthiness	 of	 the	 data,	 this	 study	 employed	 source	 triangulation,	
methodological	 triangulation,	 and	 member	 checking.	 Source	 triangulation	 was	 conducted	 by	
comparing	information	obtained	from	the	principal,	vice	principals,	teachers,	observation	findings,	
and	 relevant	 school	 documents.	 Methodological	 triangulation	 involved	 comparing	 data	 collected	
through	 interviews,	 observations,	 and	 document	 analysis	 (Schlunegger	 et	 al.,	 2024).	 In	 addition,	
member	checking	was	conducted	by	asking	participants	to	review	and	confirm	the	accuracy	of	the	
interview	data	and	the	researchers'	 interpretations	(Kullman	&	Chudyk,	2025).	These	procedures	
were	undertaken	to	enhance	the	credibility,	dependability,	confirmability,	and	transferability	of	the	
research	findings.	

RESULTS	AND	DISCUSSION	

RESULTS	
This	 section	 presents	 the	 findings	 derived	 from	 the	 analysis	 of	 interview,	 observation,	 and	

documentary	data.	The	analysis	indicates	that	the	principal's	collaborative	leadership	practices	were	
manifested	through	human	resource	development,	academic	supervision,	collaborative	strategies,	
and	 the	 participatory	 formulation	 of	 the	 school's	 vision	 and	 strategic	 direction	 in	 building	 and	
managing	educational	partnerships.	According	to	the	participants'	perspectives,	these	practices	were	
perceived	to	support	the	implementation	of	deep	learning	within	the	school.	

To	 enhance	 the	 traceability	 of	 the	 analytical	 process,	 Table	 1	 presents	 an	 example	 of	 the	
development	of	the	research	themes,	beginning	with	raw	data	excerpts,	followed	by	the	open	coding	
process,	code	grouping	into	categories,	and	the	generation	of	the	final	research	themes.	These	themes	
subsequently	served	as	the	basis	for	presenting	the	findings	in	the	following	sections.	

Table	1.	Example	of	Data	Traceability	from	Raw	Data	to	Research	Themes	
Raw	Data	(Participant	

Excerpt)	
Open	Coding	 Category	 Theme	

"Our	 capacity-building	
strategy	 is	 to	 encourage	
teachers	to	participate	in	
external	 professional	
development	 activities,	
such	 as	 the	 Teacher	
Learning	 Community	
(Kombel)	 and	 MGMP."	
(N2)	

Support	 for	professional	
development	

Teacher	 capacity	
development	

Human	 Resource	
Development	

"The	 supervision	 process	
consists	of	three	standard	

Stages	of	supervision	 Academic	 supervision	
implementation	

Principal	Supervision	
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stages.	 The	 first	 is	
planning..."	(N1)	

"We	 also	 have	 a	 peer	
evaluation	 program,	
where	 teachers	 assess	
one	 another's	
performance."	(N1)	

Peer	evaluation	 Internal	collaboration	 Collaborative	Strategies	

"...the	 school's	 vision	and	
mission	 are	 formulated	
collaboratively	 with	 all	
stakeholders."	(N1)	

Participatory	 vision	
formulation	

Shared	 vision	
development	

Vision	 and	 Strategy	
Formulation	

"Teachers	 have	 become	
much	more	motivated	 to	
explore	 instructional	
approaches	 that	 are	
experiential	 and	
contextual."	(N1)	

Perceived	 support	 for	
learning	

Support	 for	 learning	
implementation	

Support	 for	 Deep	
Learning	 Through	
Collaborative	
Leadership	

Human	Resource	Development	
The	 findings	 indicate	 that	 human	 resource	development	 constitutes	 one	 of	 the	 collaborative	

leadership	 practices	 implemented	 by	 the	 principal	 in	 establishing	 and	 managing	 educational	
partnerships	 to	 support	 the	 implementation	 of	 deep	 learning.	 Based	 on	 the	 interview	 data,	 this	
practice	was	manifested	through	providing	teachers	with	opportunities	to	participate	in	professional	
development	 activities	 outside	 the	 school,	 organizing	 training	 programs	 and	 workshops,	 and	
involving	teachers	in	various	forums	for	sharing	best	practices.	Observation	conducted	on	March	1,	
2026,	also	identified	several	facilities	that	supported	teachers’	professional	development,	including	
a	Professional	Learning	Community	(KOMBEL)	room,	communication	and	dissemination	media,	and	
information	regarding	the	implementation	of	professional	development	programs	within	the	school	
environment.	

One	form	of	human	resource	development	 involved	providing	teachers	with	opportunities	to	
participate	in	professional	development	activities	outside	the	school.	The	participants	explained	that	
the	principal	encouraged	teachers	to	engage	in	activities	such	as	the	Subject	Teacher	Consultation	
Forum	(Musyawarah	Guru	Mata	Pelajaran	 [MGMP]),	Professional	Learning	Community	(KOMBEL)	
meetings,	seminars,	training	programs,	and	other	competency	development	activities.	According	to	
the	participants,	these	activities	provided	opportunities	for	teachers	to	acquire	new	knowledge	and	
professional	experiences	that	could	inform	their	classroom	instruction.	As	stated	by	N2:		

"Our	capacity-building	 strategy	 is	 to	encourage	 teachers	 to	participate	 in	external	professional	
development	activities,	such	as	the	Teacher	Learning	Community	(Kombel)	and	the	MGMP	for	subject	
teachers	across	Muara	Jawa."	(N2)	

This	 statement	 was	 supported	 by	 Participant	 N4,	 who	 explained	 that	 the	 school	 provided	
teachers	 with	 considerable	 flexibility	 to	 participate	 in	 both	 face-to-face	 and	 online	 professional	
development	activities:		

"...The	school	strongly	supports	teachers	in	participating	in	external	activities,	such	as	offline	and	
online	training,	the	Teacher	Learning	Community	(Kombel),	and	MGMP	meetings,	so	that	we	can	gain	
a	wider	range	of	references	and	new	teaching	methods."	(N4).	

In	 addition	 to	 encouraging	 participation	 in	 external	 professional	 development	 activities,	 the	
interview	findings	revealed	that	the	school	regularly	organized	training	programs	and	workshops	as	
part	 of	 its	 teacher	 capacity-building	 initiatives.	 According	 to	 the	 participants,	 these	 activities	
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provided	opportunities	for	teachers	to	discuss	instructional	strategies,	share	classroom	experiences,	
and	reflect	on	instructional	practices.	As	explained	by	N1:	"We	encourage	teachers	to	independently	
participate	in	training	programs	and	workshops."	(N1).	An	examination	of	the	SMAN	1	Muara	Jawa	
School	Work	 Plan	 (RKS)	 for	 the	 2025/2026	 Academic	 Year	 confirmed	 that	 the	 school	 regularly	
organized	teacher	professional	development	activities	through	training	sessions	and	collaborative	
discussions	involving	teachers	from	different	subject	areas	as	part	of	its	professional	development	
program.	

Furthermore,	the	findings	indicate	that	human	resource	development	was	not	limited	to	formal	
training	activities	but	also	 involved	 the	active	engagement	of	 teachers	 in	 forums	 for	sharing	best	
practices.	The	participants	explained	that	the	principal	encouraged	teachers	to	share	instructional	
experiences,	 disseminate	 innovative	 teaching	 practices,	 and	 provide	 peer	 feedback	 through	 the	
Professional	Learning	Community	(PLC).	According	to	the	participants,	the	PLC	served	as	a	forum	for	
discussion,	experience	sharing,	and	reflection	on	instructional	practices.		

"Within	 the	 school,	we	already	have	 the	Teacher	Learning	Community	 (Kombel).	 It	 serves	as	a	
forum	 for	 sharing	 good	 practices	 to	motivate	 other	 teachers	 and,	 of	 course,	 as	 a	 space	 for	mutual	
reflection."	(N1).		

This	finding	was	consistent	with	N4’s	explanation	that	the	forum	also	functioned	as	a	platform	
for	sharing	best	practices	and	conducting	peer	evaluation.	"Its	purpose	is	to	share	good	practices	and	
provide	opportunities	for	peer	evaluation."	(N4).	These	findings	were	corroborated	by	the	minutes	of	
the	 Professional	 Learning	 Community	 meetings	 for	 the	 2025/2026	 Academic	 Year,	 which	
documented	 that	 the	 forum	 was	 used	 to	 facilitate	 the	 sharing	 of	 best	 practices,	 instructional	
reflection,	discussions	of	classroom	challenges,	and	the	development	of	follow-up	actions	aimed	at	
improving	teaching	practices.	

Overall,	 the	 findings	 indicate	 that	human	 resource	development	at	 SMAN	1	Muara	 Jawa	was	
implemented	through	three	main	approaches:	providing	teachers	with	opportunities	to	participate	
in	 external	 professional	 development	 activities,	 organizing	 school-based	 training	 programs	 and	
workshops,	 and	 facilitating	 the	 sharing	 of	 best	 practices	 through	 the	 Professional	 Learning	
Community	(KOMBEL).	Based	on	the	participants’	perspectives,	these	three	practices	constituted	key	
components	 of	 the	 principal’s	 collaborative	 leadership	 and	 were	 perceived	 as	 supporting	 the	
implementation	of	deep	learning	within	the	school.	
Principal	Supervision	

The	findings	indicate	that	principal	supervision	constituted	one	of	the	collaborative	leadership	
practices	implemented	within	the	school.	According	to	the	participants,	this	practice	was	perceived	
to	support	the	implementation	of	deep	learning	within	the	school.	Based	on	the	interview	data,	the	
participants	perceived	supervision	as	a	professional	development	process	consisting	of	three	stages:	
planning,	classroom	observation,	and	post-observation	reflection.	An	examination	of	the	Academic	
Supervision	Program	of	SMAN	1	Muara	Jawa	for	the	2025/2026	Academic	Year	confirmed	that	these	
three	 stages	 were	 systematically	 implemented	 as	 part	 of	 the	 school's	 teacher	 professional	
development	mechanism.	

The	 first	 stage	 of	 supervision	 is	 planning.	 During	 this	 stage,	 the	 principal	 and	 the	 school	
management	team	prepare	the	supervision	instrument	used	as	a	guideline	throughout	the	classroom	
observation	process.	According	to	the	participants,	the	instrument	provided	a	shared	reference	for	
classroom	observation	and	clarified	the	aspects	that	would	be	emphasised	during	the	supervision	
process.	As	stated	by	Participant	N1:	"The	supervision	process	consists	of	three	standard	stages.	The	
first	 is	planning,	which	includes	preparing	the	supervision	instrument."	(N1).	An	examination	of	the	
Academic	Supervision	Program	of	SMAN	1	Muara	Jawa	for	the	2025/2026	Academic	Year	showed	
that	 the	supervision	process	began	with	 the	preparation	of	 supervision	 instruments	aligned	with	
teachers'	instructional	plans.	The	document	confirmed	that	the	planning	stage	was	completed	before	
classroom	observations	were	conducted.	
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The	second	stage	is	classroom	observation.	Based	on	the	interview	findings,	the	principal	or	the	
supervision	team	directly	observed	classroom	teaching	and	learning	activities	to	obtain	an	overview	
of	 instructional	practices.	According	 to	 the	participants,	 classroom	observation	was	conducted	as	
part	of	the	school's	scheduled	supervision	program.	As	stated	by	Participant	N1:		"The	next	stage	is	
implementation,	where	I	or	the	supervision	team	conducts	classroom	observations."	(N1)	

This	finding	was	further	supported	by	N2,	who	explained	that	the	supervision	process	began	
with	classroom	observation,	followed	by	adjustments	to	instructional	planning	and	a	joint	reflection	
session.	"...It	begins	with	classroom	observation.	After	 that,	we,	as	 teachers,	 revise	our	 instructional	
plans	 to	 align	 them	with	 the	 school's	 vision	 and	mission.	 Then...	 it	 concludes	with	 reflection."	 (N2).	
Observation	 findings	 showed	 that	 classroom	 teaching	 was	 directly	 observed	 as	 part	 of	 the	
supervision	 process.	 According	 to	 the	 participants,	 the	 observation	 results	 were	 then	 discussed	
jointly	by	the	supervisor	and	the	teacher	during	the	reflection	stage.	

Following	the	classroom	observation,	supervision	proceeded	to	the	reflection	stage.	According	
to	 the	 interview	 findings,	 reflection	was	conducted	 through	discussions	between	 the	principal	or	
supervisor	 and	 teachers	 regarding	 the	 instructional	 practices	 that	 had	 been	 observed.	 The	
participants	explained	that	this	stage	provided	an	opportunity	to	discuss	classroom	observations	and	
identify	appropriate	follow-up	actions	related	to	instructional	practice.	"The	third	stage	is	the	post-
observation	session,	in	which	the	learning	process	is	reflected	upon	together	with	the	supervisor."	(N1).	

These	findings	were	corroborated	by	the	minutes	of	the	supervision	follow-up	meetings	for	the	
2025/2026	 Academic	 Year,	 which	 documented	 that	 observation	 results	 were	 discussed	
collaboratively	 with	 teachers	 to	 provide	 feedback	 and	 formulate	 follow-up	 actions	 related	 to	
instructional	practice.	However,	the	findings	also	revealed	challenges	in	implementing	supervision.	
One	participant	explained	that	maintaining	high-quality	instructional	practices	after	the	supervision	
process	had	concluded	remained	difficult.	"...In	fact,	the	greatest	challenge	is	whether	we	can	sustain	
those	ideal	teaching	practices	after	the	supervision	process.	That	is	the	most	difficult	part."	(N5)	

This	 statement	 suggests	 that,	 although	 supervision	 was	 implemented	 systematically,	
maintaining	 instructional	 practices	 following	 the	 supervision	 process	 was	 perceived	 by	 some	
participants	as	a	continuing	challenge.	 It	also	 illustrates	the	variation	 in	participants'	experiences	
regarding	the	implementation	of	supervision.	These	findings	were	further	corroborated	through	the	
Academic	Supervision	Program	of	SMAN	1	Muara	Jawa	for	the	2025/2026	Academic	Year	and	the	
minutes	 of	 supervision	 follow-up	 meetings,	 which	 confirmed	 that	 the	 supervision	 mechanism	
consistently	 comprised	 planning,	 classroom	 observation,	 and	 reflective	 discussion	 as	 integral	
components	 of	 teacher	 professional	 development.	 Overall,	 the	 findings	 indicate	 that	 principal	
supervision	was	 implemented	through	three	stages,	namely	planning,	classroom	observation,	and	
reflection,	as	part	of	the	principal's	collaborative	leadership	practices.	According	to	the	participants,	
this	supervision	process	was	perceived	to	support	teachers	in	implementing	deep	learning	within	
the	school.	
Collaborative	Strategies	

The	 findings	 indicate	 that	 the	 principal	 implemented	 collaborative	 strategies	 as	 one	 of	 the	
leadership	practices	in	building	and	managing	educational	partnerships	within	the	school.	Based	on	
the	data	analysis,	these	strategies	were	manifested	through	two	main	forms:	internal	collaboration,	
involving	 members	 of	 the	 school	 community,	 and	 external	 collaboration,	 involving	 various	
stakeholders	 outside	 the	 school.	 According	 to	 the	 participants,	 both	 forms	 of	 collaboration	were	
perceived	to	support	the	implementation	of	deep	learning	and	were	associated	with	communication,	
coordination,	and	the	active	involvement	of	multiple	stakeholders	in	school	programmes.	
Internal	Collaboration	

Internal	 collaboration	 was	 manifested	 through	 the	 establishment	 of	 the	 Teacher	 Learning	
Community	 (Kombel),	 peer	 evaluation,	 communication	 among	 teachers,	 and	 interdisciplinary	
collaboration.	 These	 collaborative	 practices	 created	 opportunities	 for	 teachers	 to	 discuss,	 share	
experiences,	reflect	on	their	teaching	practices,	and	provide	feedback	to	one	another.	According	to	
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the	 participants,	 these	 activities	 also	 facilitated	 communication,	 collaboration,	 and	 reflective	
discussion	 among	 teachers.	 One	 form	 of	 internal	 collaboration	 was	 implemented	 through	 the	
Teacher	 Learning	 Community	 (Kombel)	 and	 peer	 evaluation,	 which	 provided	 teachers	 with	
opportunities	to	share	good	practices	and	engage	in	collective	reflection.	As	stated	by	Participant	N1:	
"We	also	have	a	peer	evaluation	program,	where	teachers	assess	one	another's	performance."	(N1)	

This	finding	was	supported	by	Participant	N5,	who	explained	that	teacher	collaboration	was	also	
fostered	 through	 communication	 and	 reflection	 on	 instructional	 practices.	 According	 to	 the	
participant,	 these	 activities	 provided	 opportunities	 for	 teachers	 to	 complement	 one	 another	 in	
delivering	 learning	materials.	 "As	a	 science	 teacher,	 I	 personally	 emphasize	 communication	among	
teachers	so	that	we	can	complement	one	another	in	delivering	learning	materials	and	engage	in	peer	
reflection."	 (N5).	 In	addition	to	the	Teacher	Learning	Community	(Kombel),	 internal	collaboration	
was	also	reflected	in	interdisciplinary	teaching.	According	to	the	participants,	teachers	from	different	
subject	 areas	worked	 together	 in	 designing	 and	 implementing	 learning	 activities	 that	 integrated	
multiple	disciplines.	As	explained	by	Participant	N3:	

"Classroom	instruction	often	involves	collaboration	among	teachers	from	related	subject	areas.	For	
example,	Biology	teachers	collaborate	directly	with	Physics	teachers	to	explain	and	calculate	students'	
heart	rate	and	lung	capacity."	(N3)	

These	 findings	 were	 supported	 by	 the	 documentation	 of	 instructional	 activities	 for	 the	
2025/2026	 Academic	 Year,	 which	 demonstrated	 the	 implementation	 of	 teacher	 collaboration	 in	
classroom	 instruction	 and	 cross-disciplinary	 learning	 initiatives.	 Overall,	 the	 interview	 findings,	
supported	 by	 the	 minutes	 of	 Professional	 Learning	 Community	 (KOMBEL)	 meetings	 and	 the	
documentation	of	instructional	activities,	indicate	that	internal	collaboration	at	SMAN	1	Muara	Jawa	
was	 manifested	 through	 teacher	 communication,	 reflective	 practice,	 peer	 evaluation,	 and	
collaborative	 teaching.	 These	 practices	 constituted	 an	 integral	 component	 of	 the	 principal's	
collaborative	leadership.	According	to	the	participants,	these	collaborative	practices	were	perceived	
to	support	teachers	in	implementing	deep	learning	within	the	school.	
External	Collaboration	

The	 findings	 indicate	 that	 the	 principal	 fostered	 external	 collaboration	 by	 establishing	
partnerships	with	a	wide	range	of	stakeholders,	 including	business	and	 industry	partners,	higher	
education	institutions,	government	agencies,	the	school	committee,	and	parents.	These	partnerships	
were	 manifested	 through	 outreach	 programmes,	 educational	 visits,	 guest	 lecturer	 initiatives,	
communication	 forums,	 and	 other	 collaborative	 activities	 tailored	 to	 the	 school's	 needs	 and	
instructional	 objectives.	 The	 participants	 explained	 that	 the	 school	 collaborated	 with	 various	
external	 institutions	 by	 involving	 them	 in	 teaching	 and	 learning	 activities.	 These	 findings	 were	
supported	by	an	examination	of	the	Partnership	Program	Document	of	SMAN	1	Muara	Jawa	for	the	
2025/2026	Academic	Year,	which	documented	 various	 forms	of	 collaboration	with	business	 and	
industry	partners,	 higher	 education	 institutions,	 government	 agencies,	 and	other	 stakeholders	 as	
part	of	the	school's	educational	programs.	As	described	by	N5:	

"Regarding	external	partners,	representatives	from	PT	PLN	(PLTU)	once	conducted	a	session	on	
safety	awareness	and	environmental	management.	The	school	also	has	Memoranda	of	Understanding	
(MoUs)	with	external	organizations.	 If	 I'm	not	mistaken,	 the	collaborations	usually	 take	the	 form	of	
educational	visits,	outreach	programs,	or	inviting	guest	teachers	to	teach	in	the	classroom."	(N5)	

This	finding	was	supported	by	Participant	N1,	who	explained	that	the	school	also	established	
partnerships	with	 companies,	 universities,	 and	 other	 institutions	 through	 various	 programs	 that	
supported	school	activities.	

"We	 also	 collaborate	with	many	 companies	 and	 universities.	Most	 recently,	we	 partnered	with	
Pertamina	 on	 an	 outreach	 program	 about	 utilizing	 MBG	 waste	 for	 maggot	 cultivation.	 We	 also	
collaborate	with	the	Vocational	Training	Center	(BLKI)."	(N1)	
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These	findings	were	further	corroborated	by	the	documentation	of	partnership	activities	for	the	
2025/2026	 Academic	 Year,	 which	 demonstrated	 the	 implementation	 of	 outreach	 programs,	
educational	visits,	and	guest	lecturer	initiatives	involving	various	external	partners.	In	addition	to	
establishing	 partnerships	 with	 external	 institutions,	 the	 school	 maintained	 continuous	
communication	 with	 parents	 and	 the	 school	 committee	 through	 regular	 discussion	 forums	
addressing	students'	development.	As	explained	by	N1:	"With	parents,	we	regularly	hold	discussions	
and	 provide	 updates	 on	 their	 children's	 development	 through	 routine	 meetings	 with	 the	 school	
committee."	 (N1).	 This	 statement	 was	 reinforced	 by	 Participant	 N5,	 who	 explained	 that	
communication	with	parents	was	also	maintained	by	teachers	as	part	of	the	instructional	process.	
"Internally,	teachers	actively	communicate	with	parents	regarding	students'	conditions	and	progress	in	
the	classroom."	(N5)	

These	 findings	were	 corroborated	by	 the	minutes	 of	 the	 School	Committee	meetings	 for	 the	
2025/2026	 Academic	 Year,	 which	 documented	 communication	 forums	 involving	 the	 school,	 the	
school	committee,	and	parents	to	discuss	students'	development	and	the	implementation	of	school	
programs.	 Overall,	 the	 interview	 findings,	 supported	 by	 the	 Partnership	 Program	Document,	 the	
School	Committee	meeting	minutes,	and	the	documentation	of	partnership	activities,	indicate	that	
external	collaboration	at	SMAN	1	Muara	Jawa	was	implemented	through	partnerships	with	diverse	
stakeholders.	These	partnerships	constituted	an	integral	component	of	the	principal's	collaborative	
leadership.	According	to	the	participants,	they	were	perceived	to	support	teachers	in	implementing	
deep	learning	within	the	school.	

Vision	and	Strategy	Formulation	
The	findings	indicate	that	the	principal	formulated	the	school's	vision	and	strategies	through	a	

process	that	involved	multiple	stakeholders.	Based	on	the	data	analysis,	this	process	consisted	of	two	
main	stages:	conducting	an	initial	assessment	as	the	basis	for	developing	the	school's	vision,	followed	
by	the	participatory	formulation	of	the	school's	vision	and	strategies	involving	members	of	the	school	
community	and	other	stakeholders.	

The	first	stage	involved	conducting	an	assessment	of	the	school's	current	conditions	to	identify	
the	needs,	strengths,	and	challenges	associated	with	the	implementation	of	learning.	The	information	
obtained	from	this	assessment	served	as	the	basis	for	determining	the	school's	future	direction.	As	
explained	by	Participant	N1:	"The	first	step	is	to	conduct	an	initial	assessment	of	the	learning	conditions	
in	the	school."	(N1)	

Following	the	initial	assessment,	the	school's	vision	was	formulated	through	discussion	forums	
involving	various	stakeholders.	The	principal	invited	teachers,	educational	staff,	students,	the	school	
committee,	and	parents	to	provide	input	on	the	school's	future	direction.	As	stated	by	Participant	N1:	
"...the	 school's	 vision	 and	mission	 are	 formulated	 collaboratively	 with	 all	 stakeholders."	 (N1).	 This	
statement	was	supported	by	Participant	N3,	who	explained	that	all	stakeholders	were	given	equal	
opportunities	to	express	their	views	during	the	vision	development	process.	

"In	 developing	 the	 vision,	 the	 school	 committee,	 teachers,	 student	 representatives,	 and	 all	
stakeholders	have	equal	opportunities	to	express	their	aspirations.	We	ensure	that	students	also	have	a	
voice	in	the	process."	(N3)	

This	finding	was	further	reinforced	by	Participant	N4,	who	explained	that	the	vision	formulation	
process	was	carried	out	through	discussion	groups	involving	representatives	from	various	sectors	of	
the	school	community.	

"We	 formed	 discussion	 groups	 involving	 representatives	 of	 parents	 or	 the	 school	 committee,	
students,	 school	 management,	 teachers,	 and	 administrative	 staff.	 The	 outcomes	 of	 these	 group	
discussions	then	became	the	foundation	for	the	school's	vision	and	mission	in	supporting	deep	learning."	
(N4)	
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These	 findings	were	corroborated	by	an	examination	of	 the	Vision	and	Mission	Document	of	
SMAN	1	Muara	Jawa	for	the	2025/2026	Academic	Year	and	the	minutes	of	the	vision	formulation	and	
school	 program	 planning	 meetings,	 which	 confirmed	 that	 the	 vision	 development	 process	 was	
conducted	collaboratively	through	deliberative	forums	involving	diverse	stakeholders	before	being	
formally	adopted	as	the	foundation	for	implementing	school	programs.	Overall,	the	findings	indicate	
that	vision	and	strategic	planning	at	SMAN	1	Muara	Jawa	began	with	an	assessment	of	the	school's	
conditions	and	was	subsequently	followed	by	a	participatory	vision	formulation	process	involving	
multiple	 stakeholders.	 This	 collaborative	 approach	 constituted	 an	 integral	 component	 of	 the	
principal's	collaborative	leadership.	According	to	the	participants,	it	was	perceived	to	support	the	
implementation	of	deep	learning	within	the	school.	

Support	for	Deep	Learning	Through	Collaborative	Leadership	
The	 findings	 indicate	 that	 the	 participants	 perceived	 the	 principal's	 collaborative	 leadership	

practices	 as	 supporting	 teachers	 in	 implementing	 deep	 learning	within	 the	 school.	 Based	 on	 the	
interview	 findings,	 practices	 such	 as	 human	 resource	 development,	 academic	 supervision,	
collaborative	 strategies,	 and	 the	 participatory	 formulation	 of	 the	 school's	 vision	 and	 strategic	
direction	were	 perceived	 by	 the	 participants	 to	 support	 teachers	 in	 implementing	 deep	 learning	
through	collaborative,	reflective,	and	contextual	instructional	approaches.	These	findings	reflect	the	
participants'	 perceptions	 of	 how	 the	 principal's	 collaborative	 leadership	 practices	 support	 the	
implementation	of	deep	learning,	rather	than	demonstrating	a	causal	relationship	or	improvements	
in	student	learning	outcomes.	

Support	for	Teachers	
The	 findings	 indicate	 that	 the	 participants	 perceived	 the	 principal's	 collaborative	 leadership	

practices	 as	providing	 support	 for	 teachers	 in	 implementing	 classroom	 instruction.	Based	on	 the	
interview	findings,	practices	such	as	collaboration,	academic	supervision,	professional	training,	and	
educational	partnerships	were	perceived	 to	provide	 teachers	with	opportunities	 to	develop	 their	
knowledge,	reflect	on	their	instructional	practices,	and	enrich	the	teaching	strategies	they	apply	in	
the	classroom.	Participant	N1	explained	that	the	collaborative	leadership	practices	implemented	at	
the	 school	were	 associated	with	 changes	 in	 teachers'	 perspectives	 on	 the	 teaching	 and	 learning	
process.	

"In	terms	of	the	teachers,	there	has	been	a	shift	in	mindset...	they	have	become	more	accustomed	
to	being	creative,	reflective,	and	actively	engaged…	They	are	also	much	more	motivated	to	explore	
instructional	 approaches	 that	 are	 experiential	 and	 contextual."	 (N1).	 This	 finding	 was	 further	
supported	by	N4,	who	explained	that	 teachers'	participation	 in	various	professional	development	
activities	provided	opportunities	to	acquire	new	knowledge	and	instructional	experiences.		

"By	participating	in	offline	and	online	training,	the	Teacher	Learning	Community	(Kombel),	and	
external	MGMP	activities,	we	gain	a	wider	range	of	references	and	new	teaching	methods."	(N4)	

These	findings	were	corroborated	by	the	Academic	Supervision	Program	of	SMAN	1	Muara	Jawa	
for	 the	 2025/2026	 Academic	 Year,	 the	 minutes	 of	 the	 Professional	 Learning	 Community	 (PLC)	
meetings,	 and	 the	 documentation	 of	 teachers'	 professional	 development	 activities,	 which	
demonstrated	that	the	school	consistently	facilitated	academic	supervision,	instructional	reflection,	
professional	 development	 programs,	 and	 forums	 for	 sharing	 best	 practices	 as	 part	 of	 teachers'	
capacity-building	 initiatives.	 Overall,	 based	 on	 the	 participants'	 perspectives	 and	 supported	 by	
documentary	 evidence,	 these	 collaborative	 leadership	 practices	 provided	 teachers	 with	
opportunities	 to	 participate	 in	 supervision,	 collaborative	 reflection,	 professional	 learning,	 and	
continuous	professional	development.	According	to	the	participants,	these	activities	were	perceived	
to	support	teachers	in	implementing	deep	learning	within	the	school.	
Support	for	Students	

The	 participants	 perceived	 the	 principal's	 collaborative	 leadership	 practices	 as	 supporting	
teachers	in	implementing	contextual	learning	activities	that	encouraged	student	participation.	Based	
on	the	interview	findings,	various	forms	of	educational	partnerships,	out-of-class	learning	activities,	
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project-based	learning,	and	the	involvement	of	external	practitioners	were	perceived	as	providing	
students	with	more	 diverse	 learning	 experiences.	 Participant	 N1	 perceived	 changes	 in	 students'	
participation	 during	 learning	 activities	 following	 the	 implementation	 of	 collaborative	 leadership	
practices.	

"The	impact	of	my	leadership	and	the	implementation	of	this	culture...	on	students	through	deep	
learning	activities	 is	 reflected	 in	 very	 significant	 changes	 in	 their	willingness	 to	ask	questions,	 their	
ability	to	solve	problems,	and	their	increasingly	critical	way	of	thinking."	(N1)	

This	view	was	supported	by	Participant	N5,	who	explained	that	students	showed	enthusiasm	
when	participating	in	learning	activities	conducted	outside	the	classroom.	"The	students	responded	
very	positively,	especially	during	educational	visit	programs.	The	most	noticeable	change	is	that	they	
have	become	more	active	and	open."	(N5)	

In	addition,	participant	N3	explained	that	the	partnerships	established	by	the	school	provided	
opportunities	 for	 students	 to	 participate	 in	 field	 visits	 and	 project-based	 learning	 activities.	
"Learning	no	longer	has	to	take	place	exclusively	in	the	classroom.	Students	have	become	accustomed	
to	educational	visits	and	completing	project-based	assignments."	(N3)	

These	findings	were	corroborated	by	the	Partnership	Program	Document	of	SMAN	1	Muara	Jawa	
for	the	2025/2026	Academic	Year	and	the	documentation	of	school	activities,	which	demonstrated	
the	 implementation	 of	 educational	 visits,	 project-based	 learning,	 collaborative	 activities	 with	
external	partners,	and	the	involvement	of	external	practitioners	in	the	instructional	process	as	part	
of	the	school's	educational	programs.	Overall,	based	on	the	participants'	perspectives	and	supported	
by	documentary	evidence,	the	principal's	collaborative	leadership	practices	provided	opportunities	
for	students	to	participate	in	educational	visits,	project-based	learning,	and	collaborative	activities	
involving	external	partners.	According	to	the	participants,	these	activities	were	perceived	to	support	
student	participation	in	the	implementation	of	deep	learning	within	the	school.	
DISCUSSION	

Based	on	the	findings,	the	principal's	collaborative	leadership	practices	at	SMAN	1	Muara	Jawa	
were	 manifested	 through	 human	 resource	 development,	 academic	 supervision,	 collaborative	
strategies,	and	the	participatory	formulation	of	the	school's	vision	and	strategic	direction.	According	
to	the	participants'	perspectives,	these	practices	supported	the	implementation	of	deep	learning	by	
strengthening	educational	partnerships,	professional	collaboration,	and	the	involvement	of	various	
stakeholders	 in	 the	 implementation	 of	 school	 programs.	 This	 section	 interprets	 the	 findings	 by	
relating	 them	 to	 relevant	 theories	 and	 previous	 studies	 in	 order	 to	 explain	 how	 collaborative	
leadership	practices	were	enacted	within	the	context	of	the	school	under	investigation.	A	conceptual	
visualization	of	the	research	findings	is	presented	in	Figure	1.	

 

Figure	1.	Conceptual	Map	of	the	Principal's	Collaborative	Leadership	Practices	Based	on	the	Data	Analysis	
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Human	Resource	Development	as	the	Foundation	of	Collaborative	Leadership	
Human	 resource	 development	 emerged	 as	 one	 of	 the	 principal's	 collaborative	 leadership	

practices	 in	supporting	 the	 implementation	of	deep	 learning	within	 the	school.	This	practice	was	
reflected	 in	 providing	 teachers	 with	 opportunities	 to	 participate	 in	 the	 Subject	 Teacher	 Forum	
(MGMP),	the	Teacher	Learning	Community	(Kombel),	seminars,	and	training	programs,	while	also	
encouraging	 them	 to	 share	 good	 practices	 through	 various	 collaborative	 forums.	 These	 findings	
indicate	 that	 teacher	professional	development	 is	positioned	as	a	continuous	effort	 to	strengthen	
teachers'	professional	 capacity	 rather	 than	merely	 fulfilling	mandatory	professional	development	
requirements.	 Such	 practices	 also	 reflect	 the	 demands	 of	 twenty-first-century	 educational	
transformation,	which	emphasizes	the	importance	of	continuous	professional	learning	for	teachers	
(OECD,	2023).		

From	the	perspective	of	Collaborative	Professionalism,	Hargreaves	&	O’Connor	 (2018)	argue	
that	school	improvement	is	more	effective	when	teachers	cultivate	a	shared	learning	culture	through	
collaboration,	 reflection,	 and	 the	 exchange	 of	 professional	 practices.	 The	 findings	 of	 this	 study	
suggest	that	such	a	culture	was	reflected	in	the	integration	of	MGMP,	Learning	Communities,	training	
programmes,	 seminars,	 and	 best-practice	 sharing	 forums	 that	 complemented	 one	 another.	 This	
interpretation	supports	the	findings	of	Admiraal	et	al.	(2021),	who	highlight	the	important	role	of	
Professional	Learning	Communities	(PLCs)	in	promoting	teachers'	professional	learning.	However,	
several	 studies	 have	 argued	 that	 professional	 development	 initiatives	 do	 not	 necessarily	 lead	 to	
meaningful	changes	in	classroom	practice	when	they	are	implemented	primarily	as	administrative	
requirements	or	 are	not	 accompanied	by	 systematic	 reflection	and	 follow-up	activities	 (Geletu	&	
Mihiretie,	 2024;	 Ketsman	 et	 al.,	 2025).	 In	 the	 present	 study,	 the	 effectiveness	 of	 professional	
development	 appears	 to	 depend	 on	 the	 principal's	 ability	 to	 integrate	 these	 initiatives	 into	 the	
school's	 collaborative	 culture,	 thereby	 enabling	 professional	 learning	 to	 become	 an	 ongoing	 and	
sustainable	process.	

The	 findings	 further	 suggest	 that	 the	 principal's	 role	 was	 perceived	 as	 facilitating	 teachers'	
professional	learning,	consistent	with	the	Leadership	for	Learning	framework	proposed	by	Hallinger	
(2010).	Providing	teachers	with	diverse	professional	learning	opportunities	not	only	broadens	their	
knowledge	but	also	creates	spaces	for	discussion,	reflection,	and	the	collaborative	development	of	
instructional	practices.	These	findings	are	consistent	with	those	of	Khalifa	et	al.	(2021)	and	Juniar	et	
al.	(2024),	while	also	suggesting	that	the	success	of	professional	development	is	likely	influenced	by	
the	 school's	 collaborative	 culture,	 teachers'	 commitment,	 and	 the	 principal's	 leadership	 support,	
rather	than	simply	by	the	number	of	professional	development	activities	offered.	

These	findings	should	be	interpreted	within	the	context	of	a	school	that	has	already	established	
a	collaborative	culture	through	Learning	Communities	and	strong	principal	leadership.	Therefore,	
the	results	should	not	be	generalized	to	suggest	that	organizing	training	programs	or	MGMP	activities	
will	 automatically	 enhance	 teachers'	 professional	 development	 across	 all	 school	 settings.	
Theoretically,	this	study	provides	a	contextual	empirical	illustration	of	the	concept	of	Collaborative	
Professionalism	by	 showing	how	 teachers'	 professional	development	was	 supported	 through	 the	
integration	of	multiple	collaborative	learning	activities	facilitated	by	the	school	principal	within	the	
context	 of	 SMAN	 1	 Muara	 Jawa.	 Practically,	 the	 findings	 suggest	 that	 schools	 may	 consider	
establishing	an	integrated	professional	learning	system	that	connects	MGMP,	Learning	Communities,	
academic	supervision,	professional	training,	and	best-practice	sharing	forums	into	a	coherent	and	
sustainable	professional	learning	ecosystem.	
Principal	Supervision	as	a	Mechanism	for	Improving	Learning	Quality	

Supervision	 represents	 one	 of	 the	 collaborative	 leadership	 practices	 implemented	 by	 school	
principals	 through	 the	 stages	 of	 planning,	 classroom	 observation,	 and	 reflective	 dialogue	 with	
teachers.	Rather	than	being	perceived	merely	as	an	evaluative	activity,	supervision	is	viewed	as	a	
professional	 learning	 process	 that	 promotes	 dialogue,	 reflection,	 and	 constructive	 feedback	 to	
improve	instructional	practices.	The	findings	suggest	that	supervision	was	perceived	as	an	integral	
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component	of	professional	learning	that	supported	teachers	in	implementing	deep	learning,	rather	
than	simply	serving	as	a	mechanism	for	monitoring	teacher	performance.	

This	interpretation	aligns	with	the	Leadership	for	Learning	framework	proposed	by	Hallinger	
(2010),	which	identifies	supervision	and	professional	support	as	central	responsibilities	of	school	
leaders	in	improving	instructional	quality.	Similarly,	Barokah	et	al.	(2025)	conceptualize	academic	
supervision	 as	 a	 professional	 learning	 process	 characterized	 by	 reflective	 dialogue	 between	
supervisors	 and	 teachers.	 The	 findings	 of	 this	 study	 suggest	 that	 the	 collaborative	 value	 of	
supervision	was	 reflected	 not	 only	 in	 classroom	observation	 but	 also	 in	 providing	 teachers	with	
opportunities	to	critically	reflect	on	their	instructional	practices	and	receive	constructive	feedback	
to	inform	instructional	improvement.	

However,	several	studies	have	reported	that	academic	supervision	does	not	necessarily	lead	to	
sustained	improvements	in	teaching	practices	when	it	is	primarily	oriented	toward	administrative	
compliance,	 lacks	 systematic	 follow-up,	 or	 is	 not	 supported	 by	 teachers'	 and	 school	 leaders'	
commitment	to	ongoing	reflective	practice	(Lia	&	Gunadi,	2025;	Prasetiyo	&	Tsaqib	Muhes,	2025).	
This	 perspective	 suggests	 that	 the	 effectiveness	 of	 supervision	 depends	 not	 only	 on	 the	
implementation	of	planning,	observation,	and	reflection	but	also	on	the	quality	of	post-supervision	
follow-up	and	the	learning	culture	established	within	the	school.	

The	findings	also	reveal	that	sustaining	instructional	improvements	after	supervision	remains	a	
significant	 challenge.	 This	 supports	 the	 argument	 of	 Itje	 et	 al.	 (2025),	 who	 emphasize	 that	
collaborative	 supervision	 requires	 continuous	 mentoring	 and	 follow-up,	 and	 is	 consistent	 with	
Istiqomah	et	al.	(2026),	who	highlight	the	importance	of	post-supervision	coaching	in	maintaining	
instructional	 improvement.	Accordingly,	 this	 study	provides	a	 contextual	empirical	 illustration	of	
collaborative	supervision	by	illustrating	how	participants	perceived	the	effectiveness	of	supervision	
to	depend	not	only	on	 the	quality	of	 the	supervision	process	 itself	but	also	on	 the	consistency	of	
follow-up	actions	that	supported	reflective	practice.	

These	findings	should	be	interpreted	within	the	context	of	a	school	that	has	already	established	
a	culture	of	reflective	practice,	structured	academic	supervision,	and	strong	leadership	support	for	
teachers'	professional	development.	Therefore,	the	findings	should	not	be	generalized	to	suggest	that	
collaborative	supervision	will	produce	similar	outcomes	across	all	school	contexts.	Theoretically,	this	
study	 provides	 a	 contextual	 empirical	 illustration	 of	 the	 Leadership	 for	 Learning	 framework	 by	
illustrating	how	supervision	was	enacted	as	a	professional	learning	process	integrating	classroom	
observation,	 reflective	 dialogue,	 and	 continuous	 follow-up	within	 the	 context	 of	 one	 Indonesian	
public	senior	high	school.	Practically,	the	findings	suggest	that	schools	may	consider	ensuring	that	
every	 supervision	 cycle	 is	 accompanied	 by	 structured	 reflection	 and	 systematic	 follow-up	
mechanisms	so	that	feedback	from	supervision	can	inform	subsequent	instructional	practice.	
Collaborative	Strategies	for	Strengthening	Educational	Partnerships	

The	findings	suggest	that	collaborative	 leadership	was	reflected	in	the	integration	of	 internal	
and	external	collaborative	practices	 that	supported	educational	partnerships.	These	collaborative	
practices	involved	not	only	members	of	the	school	community	but	also	various	external	partners	who	
contributed	 to	 the	 implementation	 of	 learning.	 Internal	 collaboration	 was	 fostered	 through	 the	
Teacher	Learning	Community	 (Kombel),	 peer	 evaluation,	 and	 interdisciplinary	 teaching,	whereas	
external	 collaboration	 was	 established	 through	 partnerships	 with	 higher	 education	 institutions,	
business	 and	 industry,	 government	 agencies,	 the	 school	 committee,	 and	 parents.	 These	 findings	
suggest	that	the	implementation	of	deep	learning	was	supported	not	only	by	the	school's	internal	
capacity	 but	 also	 by	 the	 active	 involvement	 of	multiple	 stakeholders	who	 contributed	 resources,	
expertise,	and	learning	opportunities	to	the	educational	process.	

This	interpretation	is	consistent	with	Epstein	(2018)	Overlapping	Spheres	of	Influence	theory,	
which	conceptualizes	schools,	families,	and	communities	as	complementary	partners	in	supporting	
students'	learning.	In	the	present	study,	educational	partnerships	were	reflected	not	only	in	school–
parent	communication	but	also	in	the	active	participation	of	external	stakeholders	in	instructional	
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activities,	such	as	guest	teacher	programmes,	educational	outreach	initiatives,	and	educational	visits.	
The	findings	also	reinforce	the	argument	of	Bryk	et	al.	(2015) that	collaborative	networks	facilitate	
the	 exchange	 of	 knowledge,	 experience,	 and	 best	 practices	 that	 contribute	 to	 continuous	
instructional	improvement.	

However,	 several	 studies	 have	 argued	 that	 establishing	 educational	 partnerships	 does	 not	
necessarily	 lead	 to	 improved	 teaching	 and	 learning	 outcomes	 when	 collaboration	 is	 merely	
ceremonial,	limited	to	short-term	activities,	or	lacks	shared	goals	and	mutual	responsibility	among	
partners	 (Acierto,	 2026;	 Bernay	 et	 al.,	 2020).	 This	 perspective	 suggests	 that	 the	 effectiveness	 of	
educational	partnerships	depends	not	simply	on	 the	number	of	 stakeholders	 involved	but	on	 the	
quality	 of	 interactions,	 the	 continuity	 of	 collaboration,	 and	 the	 alignment	 of	 shared	 goals	 among	
participating	partners.	

In	 the	context	of	 this	study,	educational	partnerships	are	embedded	within	school	programs,	
allowing	 collaboration	 to	 move	 beyond	 coordination	 and	 become	 an	 integral	 component	 of	 the	
teaching	and	learning	process.	These	findings	provide	a	contextual	empirical	illustration	of	Debnath’s	
(2025)	 discussion	 of	 teacher	 collaboration	 and	 participatory	 leadership	 by	 illustrating	 how	
collaborative	leadership	was	also	reflected	in	the	principal's	efforts	to	establish	and	sustain	external	
partnerships	that	enriched	learning.	Nevertheless,	these	findings	should	be	interpreted	within	the	
context	of	a	school	with	well-established	collaborative	networks	and	strong	stakeholder	support,	and	
therefore	may	not	be	directly	transferable	to	schools	with	more	limited	partnership	opportunities.	
Theoretically,	this	study	provides	a	contextual	empirical	illustration	of	collaborative	leadership	by	
illustrating	 how	 complementary	 internal	 and	 external	 collaborative	 practices	were	 integrated	 to	
support	educational	partnerships	within	 the	context	of	one	 Indonesian	public	senior	high	school.	
Practically,	 the	 findings	 suggest	 that	 school	 principals	 may	 consider	 cultivating	 sustainable	
partnerships	 that	 are	 explicitly	 aligned	 with	 instructional	 goals	 and	 actively	 engage	 diverse	
stakeholders	as	part	of	a	comprehensive	strategy	for	supporting	teaching	and	learning. 
Participatory	Vision	Formulation	

The	 school	 vision	 was	 formulated	 through	 a	 participatory	 process	 involving	 teachers,	
administrative	staff,	students,	the	school	committee,	and	parents.	The	findings	suggest	that	vision	
formulation	was	practiced	as	an	integral	component	of	collaborative	leadership	by	engaging	multiple	
stakeholders	 in	 shaping	 the	 school's	 future	 direction.	 Such	 involvement	 suggests	 that	 the	 school	
vision	was	regarded	not	merely	as	an	administrative	document	but	as	a	collective	agreement	that	
serves	as	the	foundation	for	implementing	school	programs.	

This	interpretation	aligns	with	Leithwood	et	al.	(2008),	who	argue	that	effective	schools	develop	
a	shared	vision	to	guide	educational	improvement.	Similarly,	Harris	et	al.	(2022)	emphasize,	within	
the	framework	of	distributed	leadership,	that	stakeholder	participation	is	a	fundamental	element	of	
school	 decision-making.	 In	 the	 present	 study,	 the	 involvement	 of	 teachers,	 administrative	 staff,	
students,	parents,	and	the	school	committee	from	the	initial	stage	of	vision	formulation	illustrates	
how	 collaborative	 leadership	 was	 enacted	 through	 dialogue	 aimed	 at	 building	 a	 shared	
understanding	of	the	school's	goals	and	strategic	direction.	

Conversely,	 several	 studies	 have	 suggested	 that	 participatory	 vision	 formulation	 does	 not	
necessarily	result	in	effective	implementation	when	stakeholder	involvement	is	merely	symbolic	or	
when	the	vision	is	not	embedded	in	the	school's	culture	and	everyday	practices	(Dewi	et	al.,	2026;	
Doten-Snitker	et	al.,	2021).	This	perspective	indicates	that	the	success	of	vision	formulation	depends	
not	 only	 on	 the	 breadth	 of	 stakeholder	 participation	 but	 also	 on	 the	 principal's	 ability	 to	 foster	
collective	 commitment	 so	 that	 the	 vision	 genuinely	 informs	 decision-making	 and	 guides	 school	
improvement	initiatives.	

The	findings	of	this	study	provide	a	contextual	empirical	illustration	of	the	work	of	Day	et	al.	
(2016)	 by	 illustrating	 how	 stakeholder	 participation	 was	 perceived	 to	 foster	 a	 sense	 of	 shared	
ownership	over	the	school's	future	direction	within	the	context	of	this	school.	The	findings	further	
illustrate	how	stakeholder	participation	was	perceived	to	contribute	to	a	sense	of	shared	ownership	
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over	the	school's	future	direction	throughout	the	vision	implementation	process	within	the	context	
of	 this	 school.	 Nevertheless,	 these	 findings	 should	 be	 interpreted	within	 the	 context	 of	 a	 school	
characterized	by	an	established	culture	of	dialogue	and	open	communication,	and	therefore	may	not	
be	directly	 transferable	 to	schools	with	 lower	 levels	of	 stakeholder	participation	or	more	 limited	
collaborative	 capacity.	 Theoretically,	 this	 study	 provides	 a	 contextual	 empirical	 illustration	 of	
distributed	 leadership	 by	 illustrating	 how	 participatory	 vision	 formulation	was	 enacted	 through	
collaboration	among	multiple	stakeholders	within	the	context	of	one	Indonesian	public	senior	high	
school.	Practically,	the	findings	suggest	that	school	principals	may	consider	meaningfully	engaging	
diverse	stakeholders	from	the	earliest	stages	of	vision	formulation	to	ensure	that	the	school	vision	
functions	not	simply	as	an	institutional	document	but	as	a	shared	guide	for	educational	practice	and	
continuous	school	improvement.	
Collaborative	Leadership	Support	for	Deep	Learning	Implementation	

The	implementation	of	collaborative	leadership	by	the	school	principal	was	perceived	to	support	
the	implementation	of	deep	learning	through	human	resource	development,	academic	supervision,	
collaborative	 partnership	 strategies,	 and	 participatory	 vision	 formulation.	 According	 to	 the	
participants,	 these	 leadership	 practices	 provided	 teachers	 with	 opportunities	 to	 develop	 more	
reflective,	collaborative,	and	contextualized	instructional	approaches	while	offering	students	richer	
and	more	diverse	learning	experiences.	These	findings	suggest	that	support	for	deep	learning	was	
reflected	in	the	integration	of	multiple	leadership	strategies	that	supported	teachers'	professional	
capacity,	collaborative	practices,	and	a	supportive	learning	environment	within	the	context	of	this	
school.	

This	interpretation	aligns	with	Fullan	et	al.	(2018) concept	of	Deep	Learning,	which	identifies	
collaboration,	reflection,	and	meaningful	learning	experiences	as	its	defining	characteristics.	In	the	
present	study,	collaborative	leadership	was	enacted	through	the	integration	of	teacher	professional	
development,	academic	supervision,	educational	partnerships,	and	participatory	vision	formulation	
to	 support	 the	 implementation	 of	 deep	 learning.	 The	 findings	 also	 reinforce	 the	 argument	 of	
Robinson	&	Gray	(2019)	that	school	leaders	influence	teaching	and	learning	indirectly	by	developing	
teachers'	professional	capacity	and	creating	conditions	that	support	effective	learning.	

Conversely,	several	studies	have	suggested	that	collaborative	 leadership	does	not	necessarily	
lead	to	deep	learning	when	collaborative	efforts	fail	to	transform	classroom	practice,	are	constrained	
by	 insufficient	 teacher	 capacity,	 or	 remain	 focused	 on	 administrative	 coordination	 rather	 than	
instructional	improvement	(Kielblock,	2025;	Thomas	et	al.,	2024).	This	perspective	indicates	that	the	
relationship	between	collaborative	leadership	and	deep	learning	is	not	linear	but	is	shaped	by	the	
quality	of	collaborative	 implementation,	 teachers'	commitment,	and	the	principal's	consistency	 in	
facilitating	professional	learning	and	sustained	follow-up.	

The	findings	of	this	study	provide	a	contextual	empirical	illustration	of	the	work	of	Junindra	et	
al.	 (2022)	 by	 highlighting	 how	 collaborative	 leadership	was	 perceived	 to	 support	 deep	 learning	
through	 the	 integration	 of	 human	 resource	 development,	 academic	 supervision,	 educational	
partnerships,	and	participatory	vision	formulation	within	the	context	of	this	school.	Nevertheless,	
these	findings	should	be	interpreted	within	the	context	of	SMA	Negeri	1	Muara	Jawa,	where	a	strong	
collaborative	culture	and	active	stakeholder	support	have	already	been	established.	Consequently,	
the	 findings	may	not	 be	directly	 transferable	 to	 schools	 operating	under	different	 organizational	
conditions.	 Theoretically,	 this	 study	 provides	 a	 contextual	 empirical	 illustration	 of	 collaborative	
leadership	by	highlighting	how	support	for	deep	learning	was	reflected	in	the	integration	of	multiple	
leadership	practices	within	the	context	of	one	Indonesian	public	senior	high	school.	Practically,	the	
findings	suggest	that	school	principals	may	consider	integrating	teacher	professional	development,	
academic	 supervision,	 educational	 partnerships,	 and	 participatory	 vision	 formulation	 into	 a	
comprehensive	and	sustainable	leadership	strategy	to	support	the	implementation	of	deep	learning.	
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CONCLUSIONS	

The	principal's	collaborative	leadership	practices	at	SMAN	1	Muara	Jawa	were	enacted	through	
human	 resource	 development,	 academic	 supervision,	 collaborative	 partnership	 strategies,	 and	
participatory	vision	formulation.	According	to	the	participants'	perspectives,	these	practices	were	
perceived	to	support	the	implementation	of	deep	learning	by	fostering	professional	collaboration,	
engaging	multiple	stakeholders,	and	creating	opportunities	 for	more	reflective,	 collaborative,	and	
contextualized	 learning.	 Rather	 than	 demonstrating	 causal	 effects	 or	 an	 established	 institutional	
culture,	 these	 findings	provide	a	contextual	empirical	 illustration	of	how	collaborative	 leadership	
practices	were	perceived	to	support	the	implementation	of	deep	learning	through	human	resource	
development,	academic	supervision,	educational	partnerships,	and	participatory	vision	formulation	
within	the	context	of	the	school.	

This	 study	 is	 limited	 to	 a	 single-school	qualitative	descriptive	design;	 therefore,	 the	 findings	
should	 be	 interpreted	 within	 the	 context	 of	 the	 school	 under	 investigation	 and	 should	 not	 be	
generalized	 to	 other	 educational	 settings.	 In	 addition,	 the	 findings	 are	 based	 on	 participants'	
perceptions	 and	 do	 not	 directly	 examine	 changes	 in	 classroom	practices,	 evaluate	 the	 quality	 or	
sustainability	of	educational	partnerships,	or	measure	student	learning	outcomes.	Future	research	is	
therefore	 encouraged	 to	 examine	 collaborative	 leadership	 across	 diverse	 school	 contexts	 using	
mixed-methods	or	quantitative	approaches	and	to	investigate	how	partnership	quality,	instructional	
practices,	and	student	 learning	outcomes	are	associated	with	the	implementation	of	collaborative	
leadership	and	deep	learning.	

ACKNOWLEDGMENT	

The	 authors	 would	 like	 to	 express	 their	 sincere	 gratitude	 to	 the	 principal,	 teachers,	 School	
Committee,	parents,	and	all	participants	of	SMAN	1	Muara	Jawa,	Kutai	Kartanegara	Regency,	for	their	
valuable	cooperation	and	support	throughout	this	study.	The	authors	also	express	their	appreciation	
to	Universitas	Ahmad	Dahlan	for	providing	academic	support	during	the	completion	of	this	research.	
This	research	received	no	specific	grant	from	any	funding	agency	in	the	public,	commercial,	or	not-
for-profit	sectors.		

AUTHOR	CONTRIBUTION	STATEMENT	

HS:	Conceptualization,	methodology,	supervision,	investigation,	project	administration,	and	
manuscript	 review.	 PW:	 Data	 collection,	 formal	 analysis,	 validation,	 writing—original	 draft	
preparation,	 and	 visualization.	 DH:	 Literature	 review,	 data	 interpretation,	 manuscript	 editing,	
language	review,	and	reference	management.	All	authors	have	read	and	approved	the	final	version	
of	the	manuscript.	

AI	DISCLOSURE	STATEMENT	
The	 authors	 used	 ChatGPT	 to	 assist	with	 language	 translation,	 grammar	 refinement,	 and	

manuscript	 editing.	 All	 AI-assisted	 outputs	 were	 carefully	 reviewed,	 verified,	 and	 substantially	
revised	 by	 the	 authors.	 The	 authors	 take	 full	 responsibility	 for	 the	 originality,	 accuracy,	
interpretation,	and	integrity	of	the	content	presented	in	this	manuscript.	

REFERENCES	
Acierto,	 C.	 M.	 (2026).	 School	 Community	 Partnership	 an	 Index	 Towards	 Productive	 Educational	

Output.	International	Journal	of	Sustainability	and	Advanced	Integrated	Research,	2(2),	853–859.	
https://doi.org/10.65339/ijsair.V2.I2.263	

Admiraal,	W.,	 Schenke,	W.,	 De	 Jong,	 L.,	 Emmelot,	 Y.,	 &	 Sligte,	 H.	 (2021).	 Schools	 as	 professional	
learning	 communities:	 what	 can	 schools	 do	 to	 support	 professional	 development	 of	 their	
teachers?	 Professional	 Development	 in	 Education,	 47(4),	 684–698.	
https://doi.org/10.1080/19415257.2019.1665573	



 
 Vokatek: Journal of Research and Community Service 

Susanti et.al │                Collaborative School Leadership…. 
 

108	|	Vokatek : Jurnal Pengabdian Masyarakat	

Ainscow,	 M.	 (2020).	 Promoting	 inclusion	 and	 equity	 in	 education:	 lessons	 from	 international	
experiences.	 Nordic	 Journal	 of	 Studies	 in	 Educational	 Policy,	 6(1),	 7–16.	
https://doi.org/10.1080/20020317.2020.1729587	

Apriliyana,	N.	P.	(2025).	Transforming	Education	Through	Deep	Learning	Design:	Integrating	Four	
Key	 Elements	 in	 School	 Practice.	 Molang:	 Journal	 Islamic	 Education,	 3(1),	 19–27.	
https://doi.org/10.32806/jm.v3i1.843	

Bahtiar,	H.,	&	Qasabandiyah,	M.	K.	(2025).	21st-Century	Educational	Leadership:	A	Review	of	Core	
Theories,	Managerial	Perspectives,	and	Emerging	Trends.	Journal	of	Teaching	and	Education	for	
Scholars,	2(2),	88–102.	https://doi.org/10.59065/jotes.v2i2.236	

Barokah,	A.	I.,	Yuliana,	L.,	&	Raharja,	S.	(2025).	Developing	a	community-based	academic	supervision	
model:	A	strategic	reform	for	enhancing	professional	learning	in	Indonesian	primary	schools.	
European	 Journal	 of	 Sustainable	 Development	 Research,	 9(4),	 em0332.	
https://doi.org/10.29333/ejosdr/16862	

Bernay,	R.,	Stringer,	P.,	Milne,	 J.,	&	Jhagroo,	 J.	(2020).	Three	Models	of	Effective	School–University	
Partnerships.	 New	 Zealand	 Journal	 of	 Educational	 Studies,	 55(1),	 133–148.	
https://doi.org/10.1007/s40841-020-00171-3	

Bryk,	A.	S.,	Gomez,	L.	M.,	Grunow,	A.,	&	LeMahieu,	P.	G.	(2015).	Learning	to	improve:	How	America’s	
schools	can	get	better	at	getting	better.	Harvard	Education	Press.	

Cindy,	A.	H.,	Pattipeilohy,	P.,	Pattiasiasina,	J.,	Priyani	Mirsa,	N.	R.,	Alpendi,	&	A.	Ghani,	M.	F.	(2025).	
The	 future	 of	 educational	 leadership	 in	 indonesia	 in	 the	 21st	 century:	 literature	 study.	
Improvement:	Jurnal	Ilmiah	Untuk	Peningkatan	Mutu	Manajemen	Pendidikan,	12(2),	125–138.	
https://doi.org/10.21009/improvement.v12i2.62850	

Creswell,	 J.	W.,	&	Poth,	C.	N.	 (2016).	Qualitative	 inquiry	and	 research	design:	Choosing	among	 five	
approaches.	Sage	publications.	

Day,	C.,	Gu,	Q.,	&	Sammons,	P.	(2016).	The	Impact	of	Leadership	on	Student	Outcomes:	How	Successful	
School	 Leaders	 Use	 Transformational	 and	 Instructional	 Strategies	 to	 Make	 a	 Difference.	
Educational	 Administration	 Quarterly,	 52(2),	 221–258.	
https://doi.org/10.1177/0013161X15616863	

Debnath,	 B.	 (2025).	 School	 Leadership	 Approach	 to	 Teacher	 Collaboration:	 A	 Qualitative	
Investigation	in	the	Secondary	School	Context	of	Bangladesh.	European	Journal	of	Educational	
Management,	8(3),	185–200.	https://doi.org/10.12973/eujem.8.3.185	

Dewi,	 A.	 T.	 A.,	 Uryatul	 Hikmah,	 Ida	 Kusumawati,	 Muthi’ah	 Rahman,	 &	 Umar	 Manshur.	 (2026).	
Madrasah	Vision	Management	Strategy	 in	Realizing	Superior	Educational	Quality.	EDUCARE:	
Jurnal	Ilmu	Pendidikan,	5(1),	1–15.	https://doi.org/10.71392/ejip.v5i1.122	

Doten-Snitker,	K.,	Margherio,	C.,	Litzler,	E.,	 Ingram,	E.,	&	Williams,	 J.	 (2021).	Developing	a	Shared	
Vision	 for	 Change:	 Moving	 toward	 Inclusive	 Empowerment.	 Research	 in	 Higher	 Education,	
62(2),	206–229.	https://doi.org/10.1007/s11162-020-09594-9	

Epstein,	J.	L.	(2018).	School,	Family,	and	Community	Partnerships:	Preparing	Educators	and	Improving	
Schools	(2nd	ed.).	Routledge.	

Epstein,	J.	L.,	&	Sheldon,	S.	B.	(2016).	Necessary	but	Not	Sufficient:	The	Role	of	Policy	for	Advancing	
Programs	of	 School,	 Family,	 and	Community	Partnerships.	RSF:	The	Russell	 Sage	Foundation	
Journal	of	the	Social	Sciences,	2(5),	202–219.	https://doi.org/10.7758/RSF.2016.2.5.10	

Fullan,	M.,	 Quinn,	 J.,	 &	McEachen,	 J.	 (2018).	Deep	 Learning:	 Engage	 the	World	 Change	 the	World.	
Corwin.	

Geletu,	 G.	 M.,	 &	 Mihiretie,	 D.	 M.	 (2024).	 The	 Quality	 of	 Primary	 School	 Teachers’	 Professional	
Development	Policy	Implementation:	Conceptualization	of	Targets,	Contents,	Methods,	Process	
and	 Contexts	 in	 Oromia,	 Ethiopia.	 Interchange,	 55(2),	 181–210.	
https://doi.org/10.1007/s10780-024-09514-1	

Halim,	 M.	 F.	 (2025).	 Transforming	 educational	 leadership:	 The	 role	 of	 school	 principals	 in	
implementing	 deep	 learning-based	 curricula.	 Journal	 of	 Educational	 Management	 Research,	
4(1),	308–321.	

Hallinger,	 P.	 (2010).	 Leadership	 for	 learning:	 What	 we	 have	 learned	 from	 30	 years	 of	 empirical	
research.	Centre	for	Strategic	Education	Melbourne,	Victoria.	



 
 Vokatek: Journal of Research and Community Service 

Susanti et.al │                Collaborative School Leadership…. 
 

Vokatek : Jurnal Pengabdian Masyarakat	|	109	

Hargreaves,	 A.,	 &	 O’Connor,	 M.	 T.	 (2018).	 Collaborative	 professionalism:	 When	 teaching	 together	
means	learning	for	all.	Corwin	Press.	

Harris,	 A.	 (2004).	 Distributed	 Leadership	 and	 School	 Improvement.	 Educational	 Management	
Administration	&	Leadership,	32(1),	11–24.	https://doi.org/10.1177/1741143204039297	

Harris,	 A.,	 Jones,	 M.,	 &	 Ismail,	 N.	 (2022).	 Distributed	 leadership:	 taking	 a	 retrospective	 and	
contemporary	view	of	 the	evidence	base.	School	Leadership	&	Management,	42(5),	438–456.	
https://doi.org/10.1080/13632434.2022.2109620	

Heikonen,	 L.,	 &	 Ahtiainen,	 R.	 (2025).	 Interrelations	 between	 teachers’	 perceptions	 of	 school	
leadership	 group	 practices	 and	 collaborative	 school	 development	 in	 Finland.	 Educational	
Management	 Administration	 &	 Leadership,	 53(5),	 1258–1276.	
https://doi.org/10.1177/17411432241268987	

Hidayat,	U.	S.,	&	Lyesmaya,	D.	(2024).	Optimasi	Peran	Kepala	Sekolah	Mengelola	Pendekatan	Deep	
Learning	sebagai	Upaya	Membentuk	Karakter	Generasi	Alpha :Tantangan	dan	Peluang.	Jurnal	
BELAINDIKA	 (Pembelajaran	 Dan	 Inovasi	 Pendidikan),	 6(3),	 399–403.	
https://doi.org/10.52005/belaindika.v6i3.361	

Höffken,	J.,	&	Lazendic,	J.	G.	(2024).	Engaging	for	the	future:	challenge-based	learning	and	stakeholder	
partnerships	 in	 sustainability	 education.	 Sustainable	 Earth	 Reviews,	 7(1),	 20.	
https://doi.org/10.1186/s42055-024-00087-6	

Istiqomah,	 Firdaus,	 Z.,	 Khomsin,	 N.,	 &	 Soedjono.	 (2026).	 The	 implementation	 of	 reflection-based	
academic	supervision	in	enhancing	teachers’	profesionalism	at	an	indonesian	public	elementary	
school.	 SOSIOEDUKASI :	 JURNAL	 ILMIAH	 ILMU	 PENDIDIKAN	 DAN	 SOSIAL,	 15(1),	 775–782.	
https://doi.org/10.36526/sosioedukasi.v15i1.7186	

Itje,	T.,	Siauw,	E.,	P.	Moleu,	J.,	&	Arafane,	G.	(2025).	Principals’	Academic	Supervision	in	Improving	
Teachers’	Professional	Competence	with	a	Collaborative	Supervision	Approach.	Jurnal	Ilmiah	
Pendidikan	Profesi	Guru,	8(3),	736–747.	https://doi.org/10.23887/jippg.v8i3.104792	

Juniar,	 R.	 M.,	 Hidayati,	 D.,	 &	 Suyata,	 P.	 (2024).	 Penerapan	 Kepemimpinan	 Instruksional	 Dalam	
Meningkatkan	 Kualitas	 Pendidikan	 di	 SMA	 IT	 Kota	 Balikpapan.	 Jurnal	 Kepemimpinan	 Dan	
Pengurusan	Sekolah,	9(3),	302–312.	https://doi.org/10.34125/jkps.v9i3.429	

Junindra,	A.,	Nasti,	B.,	Rusdinal,	R.,	&	Gistituati,	N.	G.	 (2022).	Manajemen	berbasis	 sekolah	 (MBS)	
dalam	meningkatkan	mutu	pendidikan	di	sekolah	dasar.	Jurnal	Cerdas	Proklamator,	10(1),	88–
94.	https://doi.org/10.37301/cerdas.v10i1.124	

Ketsman,	 O.,	 Kennedy,	 K.,	 &	 Reeves,	 T.	 (2025).	 Interrogating	 an	 implementation	 filter:	 what	
constrains	changes	 in	teacher	practice	 in	response	to	professional	development.	Professional	
Development	 in	 Education,	 51(8),	 1875–1889.	
https://doi.org/10.1080/19415257.2024.2351945	

Khalifa,	M.,	 Gooden,	M.	 A.,	 &	 Davis,	 J.	 E.	 (2021).	 Culturally	 responsive	 school	 leadership	 and	 the	
development	of	positive	 school	discipline.	Educational	Administration	Quarterly,	57(5),	713–
745.	https://doi.org/10.1177/0013161X21994457	

Kielblock,	S.	(2025).	Rethinking	leadership	in	extended	education:	how	collaborative	development	
drives	 organizational	 quality.	 Frontiers	 in	 Education,	 10.	
https://doi.org/10.3389/feduc.2025.1545842	

Kullman,	 S.	 M.,	 &	 Chudyk,	 A.	 M.	 (2025).	 Participatory	 Member	 Checking:	 A	 Novel	 Approach	 for	
Engaging	Participants	in	Co-Creating	Qualitative	Findings.	International	Journal	of	Qualitative	
Methods,	24.	https://doi.org/10.1177/16094069251321211	

Kyriopoulos,	D.	(2025).	A	Framework	for	Collaborating	for	Educational	Change.	European	Journal	of	
Innovative	Studies	and	Sustainability,	1(2),	53–60.	https://doi.org/10.59324/ejiss.2025.1(2).06	

Leithwood,	 K.,	 Harris,	 A.,	 &	 Hopkins,	 D.	 (2008).	 Seven	 strong	 claims	 about	 successful	 school	
leadership.	 School	 Leadership	 &	 Management,	 28(1),	 27–42.	
https://doi.org/10.1080/13632430701800060	

Lia,	 A.,	 &	 Gunadi,	 G.	 (2025).	 “Measuring	 the	 Effectiveness	 of	 Academic	 Supervision	 in	 Achieving	
Quality	 Learning	 in	 Senior	 High	 Schools.”	 Jurnal	 Tunas	 Pendidikan,	 8(1),	 139–149.	
https://doi.org/10.52060/pgsd.v8i1.3690	

Miles,	M.	 B.,	 Huberman,	 A.	M.,	 &	 Saldana,	 J.	 (2014).	Qualitative	 Data	 Analysis.	 SAGE	 Publications.	
https://books.google.co.id/books?id=3CNrUbTu6CsC	



 
 Vokatek: Journal of Research and Community Service 

Susanti et.al │                Collaborative School Leadership…. 
 

110	|	Vokatek : Jurnal Pengabdian Masyarakat	

Moore,	 M.	 G.,	 Miller,	 G.	 E.,	 &	 Ives,	 K.	 S.	 (2023).	 Leading	 the	 eLearning	 Transformation	 of	 Higher	
Education.	Routledge.	https://doi.org/10.4324/9781003445623	

Mu,	G.	M.,	Gordon,	D.,	Xu,	J.,	Cayas,	A.,	&	Madesi,	S.	(2023).	Benefits	and	limitations	of	partnerships	
amongst	families,	schools	and	universities:	A	systematic	literature	review.	International	Journal	
of	Educational	Research,	120,	102205.	https://doi.org/10.1016/j.ijer.2023.102205	

OECD.	 (2023).	 OECD	 Digital	 Education	 Outlook	 2023:	 Towards	 an	 Effective	 Digital	 Education	
Ecosystem.	OECD	Publishing.	https://doi.org/10.1787/bb167041-en	

Pitriani,	 E.	 (2024).	 Educational	 Leadership	 in	 Improving	 School	 Performance	 and	 Teacher	
Professional	Development:	A	Literature	Review.	PPSDP	International	Journal	of	Education,	3(2),	
233–244.	https://doi.org/10.59175/pijed.v3i2.312	

Povey,	J.,	Campbell,	A.	K.,	Willis,	L.-D.,	Haynes,	M.,	Western,	M.,	Bennett,	S.,	Antrobus,	E.,	&	Pedde,	C.	
(2016).	Engaging	parents	in	schools	and	building	parent-school	partnerships:	The	role	of	school	
and	parent	organisation	leadership.	International	Journal	of	Educational	Research,	79,	128–141.	
https://doi.org/10.1016/j.ijer.2016.07.005	

Prasetiyo,	A.,	&	Tsaqib	Muhes,	A.	D.	A.	(2025).	Improving	the	Quality	of	the	Learning	Process	through	
the	Implementation	of	Academic	Supervision.	Khalifah :	Jurnal	Pendidikan	Nusantara,	2(2),	72–
83.	https://doi.org/10.62523/khalifah.v2i2.61	

Robinson,	V.,	&	Gray,	E.	(2019).	What	difference	does	school	leadership	make	to	student	outcomes?	
Journal	 of	 the	 Royal	 Society	 of	 New	 Zealand,	 49(2),	 171–187.	
https://doi.org/10.1080/03036758.2019.1582075	

Saxena,	C.,	&	Chaturvedi,	P.	(2026).	Examining	the	Role	of	School	Leadership	in	Enhancing	Students’	
Learning	Outcomes	Chetanya	Saxena.	International	Journal	For	Multidisciplinary	Research,	8(1).	
https://doi.org/10.36948/ijfmr.2026.v08i01.68178	

Schlunegger,	 M.	 C.,	 Zumstein-Shaha,	 M.,	 &	 Palm,	 R.	 (2024).	 Methodologic	 and	 Data-Analysis	
Triangulation	in	Case	Studies:	A	Scoping	Review.	Western	Journal	of	Nursing	Research,	46(8),	
611–622.	https://doi.org/10.1177/01939459241263011	

Thomas,	C.,	Koehn,	J.,	&	Turner,	J.	(2024).	Promising	Practices	for	Leadership	Development:	Exploring	
a	Collaborative	Professional	Learning	and	Coaching	Program.	Canadian	Journal	of	Educational	
Administration	and	Policy,	(204),	88–103.	https://doi.org/10.7202/1111527ar	

Tisdell,	E.	J.,	Merriam,	S.	B.,	&	Stuckey-Peyrot,	H.	L.	(2025).	Qualitative	research:	A	guide	to	design	and	
implementation.	John	Wiley	&	Sons.	

Zajda,	J.	(2026).	Current	Research	Trends	in	Educational	Leadership.	In	J.	Zajda	&	P.	Hallam	(Eds.),	
Educational	 Leadership	 in	 Schools	 (Vol.	 57,	 pp.	 145–153).	 Springer	 Nature	 Switzerland.	
https://doi.org/10.1007/978-3-032-12922-2_8	

Zorde,	O.,	&	Lapidot-Lefler,	N.	(2025).	Sustainable	Educational	Infrastructure:	Professional	Learning	
Communities	as	Catalysts	for	Lasting	Inclusive	Practices	and	Human	Well-Being.	Sustainability,	
17(7),	3106.	https://doi.org/10.3390/su17073106	

		


